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ABSIBACT 

The Suggestive Accelerative Learning and Teaching 
Method uses aspects of suggestion and unusual styles of presenting 
i&aterial to accelerate classroom learning. The essence of this 
technique is the use pf a combination of physical relaxation 
exercises, mental concentration and suggestive principles to 
strengthen a person's ego and expand his memory capabilities, and the 
use of relaxing music while material to be learned is presented 
dynamically* In experiments, students shoved improved attitude, 
faster learning and better retention with this method. Elements of 
this learning procedure were first integrated by Dr. George Lozanov 
of Bulgaria. Three phases of this method are described: (1) 
Preliminary preparations involve creating a suggestive, positive 
atmosphere. Tho instructor's attitude, intonation and verbal cadence 
conform to thi;^;. Hatha Yoga exercises and Zen breathing relax the 
body and mind. {2) Presentation of material is carefully sequenced as 
students receive ?4nd experience material actively and review it 
passively. (3) TJiie practice and use phase involves role-playing and 
ungraded quizzes to eliminate fear of failure. The Lozanov Method is 
described and explained vith complete classroom examples. The final 
section reviews research literature dealing with applications of 
suggestive-accelerative learning in the classroom and reviews 
learning research articles applying to this method. (CHK) 
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IRTHODPCTION 
A. Definition. 



The Suggestive Accelerative Learning and Teaching Msthod utilises 
aspects of suggestion and unusual styles of presenting material to 
accelerate dassrocm learning* Ihe essence ot this technique is using 
an unusual comb ination of physical relaxation exeroiseSf aental con«* 
centration and suggestive principles to strengthen a person's ego and 
e3q)and his memory capabilities plus relaxing music while material to be 
learned is presented dynamically. Many of the izxiependent elements have 
been known here in the Western World, bu^ Dr» , George Losanov at the 
University of Sofia, Bulgaria apparently has been the first to put all 
of these component elements together in an integrated and highly 
effective learning procedure • 
B. Brief Research Results > 

Lozanov (1971, 1976) presents the results of many of his numerous 
pilot studies in evaluating the various costponents of the method* Com«» 
bined, the comporeents of his method have produced results that have 
speeded vcp language learning T:^ factors ranging from five to one up to 
fifty to one. Pilot projects done in this country, (Bordon & Schuster, 
1972) and (Schuster, 1972) provide a limited corroboration of his 
claims; language training has been speeded up by a factor of three to 
one in this U.S. research. Refer to the Research Results > Section in this 
manual for ftirther details. 

To give the reader a feel for what happens with this method, we 
present here an account of a four day tutoring session by one of us 
(CG). We had two eighth grade students recommsnded by their parents as 
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learning disability students, students who had difficulty in math. The 
stude^nts themselves asked for sosss help in spelling* These two 
students vere ideal for experlmfinting, trying to see whether or not we 
could get some of the results that Lozanovhad reported. I worked with 
the students in the living room of their own home with comfortable 
chairs and good stereo equljaoent* The students took their pretest on 
spelling words quite willingly, but refused even to try on mathematics 
because it was way beyond their expectations. The Lozanov method of 
presentation to these students was different than to a regular class* 
No obj^^{;ions were expwssed by either the students or their families 
in doing this* 

We took one day to give the students some background, as^ther day 
to start preparing them, to give them a pretest and to try to establish 
the basic beginning conditions* The second dny we s^tarted with the 
Lozanov presentation of 50 spelling words and preparations to present 
fractions as an arithmetic lesson* After presenting the 50 words from 
the list of 200 spelling demons, I asked the kids for verification* 
Now with only two students we did not ask or try to score the papers, 
but watched while they corrected their own papers* TheT- did fantastically 
well* At the end they were surprised and expressed amasemant at the 
ease, and pleasure* They had such coannents as, "It's fun to Ifiazn, it's 
easy to learn, there's nothing to learning*" 

Having let them converse for a few minutes I decided we should 
start with the aarithmetic lesson, and there's where I failed* At least 
I didn't get to do ngr lesson* I said that we should review the rules 
for the addition of fractions, the problems they could not work the 

7 

EKLC 



3 



previous day, the- ones they refused to have anything to do with. The 
young gentleinan involved imediately started through a discussion of 
the need for a lowest conmion denominator^ so that when you had achieved 
the conoon denoosinator you could add the numerators » or the zxujnbers "on 
top** as he called them. The young lady chimed right in with him; they 
went through the complete addition set, reducing their answers to the 
lowest possible ratio with no comments made by the teachM*s^ VRien 
I tried to introduce subtractions^ they took off again^ until the only 
two things they let me talk about were the rules. Their learning 
barriers had broken down^ their act^eptance of themselves was vezy 
high 9 they were excited and pleased about learning. They could work 
all problems given to them with ease regardless of the complexities of 
the denominators given; they had no problems or difficulties at all. 

VIq started again the next day with another 50 words from the 200 
demons. They mixed the order up» checked their own answers^ were 
thrilled and overjoyed • The girl was still working at lOOjS but the boy 
kept erasing correct words and changing the spelling words so they were 
wrong. But he certainly was fixed in his mind that he could not spell 
even though he did know how to spell the words correctly after they were . 
presented in the Lozanov style with music as a background. 

I started the next day again to introduce an arithmetic lesson by 
sajring that we are going to talk about moltipllcatlon and division. 
The students themselves presented and discussed the rules between 
themselves. I watched in amazement because these two students who two 
da3r8 earlier could notr^ and would^^ not do any fraction problems were 
quoting the rules as well as any teacher could. The only area of 
difficulty was that the girl had learned a different set of division 
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rules than had the boy. I personally favored the side of t^e young 
man; we convinced the girl our rules were much siaipler, less involved 
and complicated. She enjoyed hearing that they could vork any fraction 
problem ve could present to them in addition, subtraction, multiplication 
and division. 

On our fourth day they did another 50 words for a total of 150 of 
the 200 spelling demons given to the kids. They could spell correctly 
right up and dovm the line, with the exception of the boy's continuing 
to erase and change the words so they were wrong* We then talked about 
percentages, the next area of arithmetic. The ratio or proportion 
method was new to them. After a very few minutes they said, "We're 
just doing our fractions over again; it's veiy simple. They took off 
again and could work the percentage problems without any difficulty* 

The participating students showed a completely reversed attitude 
about themselves. The students themselves were quite eager to continue 
to go on. Their folks had said they only wanted to review math because 
they were going on to algebra. We did stop after I had this chance to 
apply and see the amassing effect the Lozanov approach can have when 
yoM desuggest the student, encourage him and rdise his expectation 
level. They remembered and recalled rules the j other teachers had told 
them before with amazing ease. They simply were a pleasure and joy to 
work with, because there was nothing you could say that they were not 
anticipating, that they could not and did not go ahead and take the 
initiative on. Students who had come by their parents' recommendation as 
uninterested in school, unable to work fractions, \inable to work 
percentage problems, and unable to spell, had a completely reversed 
attitude in three days of class, including the introduction and 
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explanation of the thtogs ve vere going to try to do. As far as they 
were concerned, we had accoopllshed the goal wa had set, so ve stopped 
the workshop. This experience increased the desire on my part to 
apply the method to classroom situations, because every trial of the 
Lozanov approach worked beyond any expectation I had had. 

To lend an objective note to the above subjective account of 
lozanov style tutoring, here are the verification tost data over the 
course of the four days, starting with pretests: 

iSjie Spelling: 30. 90, 100, 100^; Fractions: 0, 90, 100, SOjg, 
Joe_ Spelling: 20, 90, 60, 6058; Fractions: 0, 90, 90, 905?, 

C, Overview of Method , 

!Ihere are three basic phases to the Lozanov method, preliminary 
preparations, presentation of material, and practice of material. 
These are given in detail in the succeeding chapters in this manual, as 
well as outlined here. It should be pointed out here that this sequence 
in based on teaching foreign language; another sequence might be 
appropriate for other subjects, 

Ii the preli mina ry activities the teacher creates an initially 
favor&iae atmosphere prior to presenting the didactic material to be 
learned,. He or she does this by his composure, his expectations, and 
statements with a totally positive attitude. He provides waking state 
suggestions as to the effectiveness of previous desuggestive barriers 
by which people have lowered their learning ability to the so-called 
norm or average for society. The teacher is authoritative but honest 
in his presentation: he knows . The instructor states that they will 
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be expected to improve their leamlug dramatically and that they will 
have a series of control quizzes ungraded by the instructor to prove 
to themselves that this indeed happens. The instructor communicates an 
integrated, consistent message at conscious/subconscious levels and 
verbal /non-verbal levels. This takes training and practice to achieve* 

The students prepare themselves prior to the presentation of 
didactic material by several types of exercises, physical relaxing 
exercises, mlzxl-*calming exercises and restimulation of previous 
pleasant leamixig experiences. 

In the presentation phase the material to be learned is given in 

I, 

% se^^ral consecutive passes the same day, review of previous material, 
dynamic presentation of new material, and repetition of new material 
to be learned in a passive, but receptive state* Previous material is 
reviewed and integrated with the material to be presented in todays s 
session. Then the new material to be learned is first presented in a 
-dynamic; dramatic style by the instructor* Topically the teacher picks 
everyday material that is positive and of interest to the students* 
The instructor uses imagery, as well as dramaticness, to get the point 
across and may suggest word images to the students to facilitate 
remembering the material* Students are also given instructions to 
experience the material in a sensory way as much as possible. 

These presentational techniques facilitate leaz*nlng with the whole 
brain. Typical classroom verbal material is learned primarily by the 
left brain hemisphere for right-handed persons* The Lozanov techniques 
present non--verbal material simultaneously with the verbal to stimulate 
both brain hemispheres in an integrated way. 

11 
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The new material to be learned Is repeated later In a seoond 
phase with the students In a passive 9 but alert state as if th^ vere 
going to attend a favorite music concert* The students first calm 
their minds with a technique such as watching their breathing* Then 
material is presented in synchronization with the students* bz^athing* 
Students inhale* hold their breath while the phrases and sentences are 
presented* exhale* and repeat this process* This material presentation 
s3mchronized with breathing is in turn ssmchronlzed with music. The 
material to be learned is presented in a fashion orchestrated with 
background music and the synchronized breathing* Htxslc is selected that 
has a definite rhythm and the music is played for this passive repetition 
at a volume approximately equal to that of the Instructor's speaking 
volume o After the material has been presented for the second time in 
this passive pseudo-concert stj^e* several minutes of mind -calming are 
presented again to fix the material in the students' minds, and to 
prevent mental distractions from interfering with the acquisition and 
retention of the material • 

3h the practice phase the material just presented is practiced in 
something approaching conventional laboratory discussion sessions. 
These are hold in alternate sessions or preferably on alternate days. 
Students m^ look initially, at the book or printed materials for 
practice as they are requested to make up words and sentences using the 
material just presented. Students pair-off by two's or three's for 
this conversational practice* Near the close of the cooxrse, students 
are expected to make-up a play that has direct relevance for themselves 
and then perform this play with the entire class participating. The 
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students obviously have to utilize mosit of tha material that they have 
learned In tha psychodrana* 

Students nay form intermediate sized groups of 4-^ students in the 
conTersational practice. Spontaneous demonstrations of acquired verbal 
skills are encouraged by the group and supported by the teacher* Such 
small groups tend to utilize the resources available and stinolate 
creative behavior in an atmosphere supportive of divergent activities 
based on already presented material. The environment surrounding the 
classroom may be manipulated for didactic purposes to provide student 
practice. Throughout practice* students must receive positive feedback 
appropriate to their skills* 

The instructor also grades the stttdents individually on how well 
they perform during this final psychodrama« Control or check quizzes 
have been given near the end of these practice sessions* These quizzes 
are graded by the students themselves* and are not seem by the Instructor 
Tinless so z^equested by the students* However* comprehensive exams may 
be given by tha instructor at various times throughout the course for 
the purpose for determining grades in addition to using the psjrchodrama 
for this purpose* 
D* Overall Sequencing * 

In the opinion of the authors the Lozanov method is so remarkably 
effective because the individual components in the method have been 
combined together in an overall* integrated fashion which increases the 
effectiveness of the individual elements in a cumulative way* This 
sequence and explanation follows* 

In the preparatoiy phase there is a suggestive* positive atmosphere 
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idiich Is highly permissiv© regarding learning and quite different from 
what students expect in the usual dLassroom* As a result students are 
villing to go along with the prelizainary and preparatory exeroises* 
Students go through Hatha Toga exercises vfxich leave them physically 
relaxed* Diis in turn makes it possible for students to calm their 
minds with an exercise such as Zen breathing* Research very clearly 
points to the fact that suggestion is more effective yAkon a person* s 
mind is calm^ such as after Zen breathing or having one's mild in the 
alpha state* Further » research also ixxlicates that suggestion itself 
is much more effective when it is Indirect and permissive rather than 
direct and peremptory* 

The presentation phase also is careftilly sequenced in that the 
active phase has the material first presented in a dynamics, dramatic 
fashion hy the instructor* The students are requested to experience 
the materia:: sensorially as coaqxLetely as possible and to go along with 
whatever suggestions for word images the instructor may make* Next 
the material is repeated during the passive, pseudo -concert phase lAere 
the students are requested mentally to reenaot the images azxl scenes 
from the previous active phase* This passive phase utilizes both 
hemispheres of the brain because of the synchronized breathing and 
orchestrated music along with the words* This is an additional advantage 
for the method* being able to use most of the "1^^ in learning rather 
than just the verbal hemisphere as is typical in conventional classroom 
presentation* 

The practice and use phase of the material Just presented has both 
conventional and unconventional phases* It has been fairly well 
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demonstrated that practicing material just presented does indeed help 
in learning. However. Lozanov has taken the pressure off of the practice 
in several ways. Students are given fictitious names, personalities 
and biographies so that when they make a mistake, «they" did not make 
the mistake: this helps to eliminate embarrassment and fear of failure. 
In addition, students tend to identify with this new personality and 
use it as a context in learning the language itself. Secondly, the 
control or check quizzes are given on an ungraded basis, that is. they 
are scored and graded by the student and are not seen by the instructor. 
Thus again fear of failure is eliminated. Grades are given only on the 
basis of the final tests. 

A snowball effect is very much in evidence from the first class on. 
By means of the unusual techniq\ies and suggestions, students do indeed 
learn in the first lesson much more effectively and easily than they 
have in the past. Once the students see this happening to themselves, 
the snowball starts rolling. Very soon indeed the students are 
learning with something approaching ppirfection and with a very high 
degree of average retention. Many students in fv it have a nearly 
perfect memory for the classroom material in the Lozanov method. 
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II. PRELIMINART PREPARATION 

km Suggestive Positive Atmosphere . 

By his authoritative manxier, bearing and words, the instructor 
establishes a positive suggestive atmosphere that learning will be easy 
and that the students are going to learn faster and more efficiently 
than they have before. The instructor definitely does suggest that 
the students will learn perfectly and with no effort. The eii?>hasls is 
on learning more easily/ more efficiently and more pleasantly than the 
students have in the past. 

The concept of positive atmosphere can range from unpleasant to 
happy in the minds of the sttuients. The school classroom must be more 
pleasant than the students' alternatives* What may be unpleasant to 
the teacher may be the students' pleasure. Their acceptance of the 
classroom situation is necessaryv litius they can learn in an unpleasant 
situation if they have something more negative for comparison. 

The suggestive positive atmosphere is designed to utilize what 
Lozanov (1971) calls the non-specific mental reactivity (n.m.r.) of 
the mind. This taps the so-called 905^ unused capacity of the mind. 
Normally people utilize approximately only 10$? of their total mental 
capacity. The suggestive positive atmosphere, among other things, taps 
this non-specific mental reactivity, so that the Lozanov method utilizes 
something close to 100^ of the person's total mental capacities in the 
accelerated learning. There are two major aspects to utilizing the 
nonspecific mental reactivity. First are the author it ativeness of the 
instructor and the infantilization of the students. Secondly, minor 
contributing factors are the double planeness of the instructor (to be 
explained later), the Intonation of the instructor's voice, the rhythm 
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of his speaking, and a pseudopassivity (to be explained later) of the 
students* 

The authoritativeness and the prestige of the instructor insure 
that vhat he says vill be taken as suggestions and will be acted upon 
by students. When students behave in a childlike, but not childish, 
fashion they are infantilized. In this state acting as eager to learn 
and very capable of learning, they take the instructor's suggestions 
more effectively than otherwise and they do indeed learn easily. 

Double planeness refers to the fact that coniminication has both 
verbal and nonverbal aspects. For example. Fast (1971) pointed out 
that how an instructor says his didactic material is as important as 
what he says for instructive purposes. Loaanov (1971) states that this 
double plane aspect needs to be harmonized: the verbal and nonverbal 
message must be the sasts. The instructor needs to be sincerely and 
enthusiastically involved in his material. The message that he says 
nonverbally with his intonation and gestures should coincide with what 
he says verbally. Considerable training of the instructor is needed to 
insure that the instructor is wholeheaartedly enthusiastic and positive, 
and omits negative suggestions in both his words and his behavior with 
students. Davis (1971) wrote a book that can be very useful in training 
teachers in such nonverbal communication. 

Intonation by the instructor in his speaking also is quite 
important. The instructor typically varies his presentation of alternate 
sentences as follows. The first sentence or phrase is spoken with a 
3:iormal tone of voice, then the next sentence may be spoken in a whisper 
and the third sentence may be stated in a bold, declarative fashion. 
This dynamic variation of intonation helps to get and keep the students' 
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attention* They absorb the inf onnatlon In a continuous fashion with 
their attention held this nay. In addition, the instructor can also 
vary his rate of presentation such that soastimes he vould be speaking 
]ttSKierat^l7» sonetimes slowly, sonetiaes fast, sometines pausing, and 
other tlzaes going at a rapid rate* This variation also insures keeping 
the students' attention* 

The instructor also speaks with a definite rhythm or cadence at 
certain tlmos in the presentation of the material* This will be 
covered uzxler the material presentation section, but 8iii9>ly the Instx actor 
presents words and phrases while synchronizing his presentation with 
the students' bzreathing and background music* This rhythm enhances the 
suggestive atmosphere effect during the passive presentation phase* 

4 passive state of mind definitely enhances suggestion and its 

effec^;;s (Galbraith, et al, 1970: Engstrom, et al, 1970)* Several lines 

of research have shown that when students have their minds in a calm, 

med5.tative state that their learning is enhanced considerably (Losanov, 

1971; Landfield, 1972)* This passivity of the students enhances also 

the total effect of the suggestive atmosphere of the classroom* 

Several techniqties and devices are used to establish this suggestive 

positive atmosphere* These are presented below* 

1* Desuggestive Barriers Circruivention* According to Lozanov 

(1971) there are three types of barriers against the easy and efficient 

learning in this method* First there is a critical-logical barrier 

whereby a person sa3rB something to the effect, "All this speed learning 

business is nonsense* I have never learned fast and easily in ny life, 

so why should I now?" Each person in our society or culture on the 

basis of previous experience has established for himself or herself a 
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nona or average for learning ability* This personalized norm is based 
on past learning experience vhereby the person has gotten a C or an A in 
a course. Originally these barriers had been induced by parents and 
teachers • For instancet in the classroom the teacher might look at a 
student's paper and say, "What a vorthless paper I" This negative comnant 
is accepted at face value by the student in one of the lower elemsntary 
grades and is the start of a long chain of learning invalidation. Or a 
student could have been extremely well prepared in a subject on the 
basis of previous interest by his parents and have known the material 
previously • Thus a teacher might not believe that a student could 
score extremely highly on a given test and state something to the effect « 
"No one in my class has ever done this well before in this test; you 
must have been cheating," Thus again the student would accept somebody 
else's evaluation about his own personal learning ability* and in this 
case not try to learn. The motivation for learning and in particular 
learning for tMs teacher would be zero. The instructor counters this 
type of desuggestive barrier by implying that the student will be 
successful with this method and that the instructor wants him to learn 
easily and well. Thus the instructor has to counter this with a well- 
wishing, success-instruction of this type, "You will find out soon in 
this course that you can learn much more quickly and much more easily 
than you have in any course In the past. While you may not believe me 
at the moment you will shortly because we will have some ungraded tests 
to shov you that I know what I am talking about. As a result you will 
find that your learning ability is indeed much higher than you currently 
think possible. But wait azid see." The instructor states this with a 
firm, but authoritative manner without any hint of deception. What he 
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juat said Indeed has happened befozre in the past. 

A second dasuggi^stlve barrier is that of the Intuitive -emotional 
barrier • Here the stxident rejects suggestions that affect his security 
and confidence in his learning ability* In the past the student has 
run into considerable authoritative negativism on the part of parents 
and instructors to the effect that he or she was stupid^ that he couldn't 
learn* As a result the student has accepted this low evaluation of 
his or her learning and since has been insecure and diffident about his 
learning ability. 

This type of desuggestive barrier can be countered vith suggestions 
about understanding the problem and by shoving confidence in the 
student's ability* The instmictor may say the followlngt "In the past 
you may have been concerned about your learning ability* This is very 
commony and as a matter of factv prevalent throughout our society* Ihe 
basis is your previous interactions vlth your teachers and parents. 
However, in this course you are going to find that learning will be 
easy and that you can learn with fun* After a short period of tin» 
you'll develop a considerable confidence in your ability to learn easily* 
Just valt and see* Shortly you will understand what I'm saying and you 
Tfill develop confidence in what I am sa3ring**' 

The third barrier has to do with the ethics airi n»rals of learning* 
A typical desuggestlon is, "Learning is hard woi**" In other words, 
learning can't be this easy. Here the student has to accept the fact 
that he can learn much easier than before, perhaps with as little as 
one -tenth of his previous effort* It is ia5K>rtant in dealing with this 
desuggestlon on learning ability that the instructor not imply that no 
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effort is involved, but oerely that the effort involved will be pleasant, 
easy arri result in considerably better learning than previously with the 
same aiaount of effoirt* 

A suggestion to coimter this particular desuggestive barrier is as 
follows, "In the past many of you have felt that learning is hard 
work, drudgery- and a bore. Here in this course you will have to work 
but you will find that leaiijing-^is easy for the effort that you are 
putting in. You will learn very efficiently for the amount of effort 
that you make." 

These suggestions to coxinter these barriers nust cope with all 
three of the above desuggestive barriers, the critical -logical barrier, 
the intuitive -emotional barrier, and the ethical, moralistic barrier. 
An additional way to overcome them is that at least one hundred words 
and perhaps two hundred words or phrases are needed per session to over- 
come the barriers. The desuggestive barriers are simply flooded as the 
student finds out in the first session that he is learning much more 
than he ever has before in his life. Once this occurs, a snowball 
effect happens: At the first session the student will be learning more 
easily than before, but not close to perfection. During the second and 
ensuing sessions, the students on the average find that they can learn 
the material with close to lOO^S retention. This is the snowball effect 
in operation. 

A psychological set-up must be used such that the students get a 
goal image of themselves learning with a pleasing effect. A way of 
suggesting this is as follows, "Close your eyes and wiggle yoiirself in 
your seat. (Pause) Kow set a goal for yourself that learning is fun. 
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(Pause) Imagine yourself learning easily and pleasantly, (Pause) 
Feel hoif much fun this is, (Pause) Now take a look how your throat 
and mouth feel during this pleasant learning. (Pause) Now examine how 
your stomach would feel during this pleasant learning. (Pause) Now 
take a look at your thoughts about how much fun this is« (Pause) Now 
keep this pleasant Image of how much fim learning is as a goal in your 
mind« (Pause) Get ready to learn this material today in the same way«" 

Z. Suggestions to Try Hard^ A pemlssive-inotivational approach 
used by Barber (19^9 ) helps to motivate the students and to lead them 
to expect that they will be successful* An escape clause is utilized 
here for the occasional student who does not follow directions and iriio 
is not successful at first try, A sample set of suggestions follow, 
"Try your best to learn and memorize this material to the maximum extent 
that you can. Students before you have tried just like this, thought 
it was easy, and learned suprisingly well. So you can also. Occasionally 
however, I have had a student who thought this procedure was nonsense. 
Consequently he didn't try to go along with following the directions awi 
didn't try as hard as he could. Bat when I have worked with such 
students individually and gone over the directions and suggestions again, 
then even these students who didn't do well at first found it was 
surprisingly easy and were successftil the second time around. So what 
I ask at this point is yotir ^Aolehearted cooperation in trying to follow 
these suggestions and directions as best you can. Thus you will be 
successful! everybody will be happy, and we will all succeed." 

3» Control Quiz E^cpectation . Students simply do better when they 
know that they \rf.ll be tested or checked on the material they are about 
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to learn. Accordingly students should be told at the start that there 
Kill be control or check quizzes ofien to verify their progress. However, 
some students show test anxiety and become quite apprehensive and shut 
down their learning ability when they know they will be tested. 
Accordingly, it is important to do two things. 1. let students know 
that their progress will be checked, and 2. let students know that this 
checking will not be graded so they need not be apprehensive. Students 
should be told about this as follows, "There are going to be a number 
of control quizzes to check how well you are doing. These will happen 
every other session. However, the purpose of these quizzes is much 
different than is usually doM in class. The only purpose of these 
quizzes is to show you how well you are doing. The quizzes will not be 
graded, and I will not even see them tinless you ask me. Thus you will 
take the quiz and I will go over" the right answefrs with you while you 
score your own papers. You will be surprised at how well you are doing, 
but you have no need whatsoever to be concerned that you are going to 
be graded down for having missed some questions. Therefore do your 
best and enjoy the challenge of the quizzes. Have no concern about 
your grade on these quizzes; there is no grading of them." 

The students should be informed that the grade for the course will 
come from announced exams and their perXormance in the final class play. 
These exams then should be given at a few times during the course, or 
possibly comprehensive exams can be given just at the end of the course. 
Lozanov (1971) suggests that exams for grading purposes be given only 
at the end of the course* He gives several types of tests for this 
purpose, the final class psychodrama or play in which all students 
participate, a short comprehensive test In which all verb tenses are 
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utilized and the students have to write short sentences as answers, 
oral compreherision tests wherein students have to answer orally and a 
second oral comprehension test where students have to write answers to 
spoken test questions. Occasionally a vocabulary test is given, wherein 
students have to write a definition of words, phrases, and sentences. 
B# Student Preparation. 

The students prepare themselves xmder the instructor's directions 
in several ways prior to being exposed to the day's didactic material. 
The students are given a set of physical relaxation exercises, then a 
mind calming exercise, and finally an early pleasant learning exercise. 
These are discussed in turn below. 

1. Physical Relaxation . Relaxation training is particularly 
important in the Lozanov method. Before the students can learn the 
lesson material efficiently, they need to have their minds calm. Before 
they can calm their minds they need to be relaxed physically. Thus the 
Emphasis here is on muscle tensing and immediate relaxing rather than 
strenuous exercise. Research by Chaney and Andreasen (1972) showed that 
when students are taught physical relaxation to control muscular tension, 
they performed significantly better on a recall test of random numbers 
than did a control group without prior relaxation training. This Is 
particularly important with anxious, tense» or hyperactive children. 
Wilson and Wnson (1970) reported that relaxation training was effective 
only for highly anxious subjects in helping them to learn a paired 
associate word task. 

Sometimes the students need to be convinced or "sold" on the 
desirability of these physical exercises. Here is a workable approach, 
"What does a cat do when it wakos up? (Pause) What about you, how do 
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you re^ct to sitting still for a long tlas? (Pause) How would you get 
your blood to circulating if you wanted to feel all parts of your body?" 

Typical physical exercises include bend-overs, whole body tension, 
wave of tension and arelaxation, turtle exercises, side bends, and deep 
breathing. These are given in detail below. About five minutes of 
physical exercises are reconnended* 

BBXvl-o*VBrs are a mild physical exercise wherein the students are 
requested to stand up, bend over, and try to touch their toes* If 
students are unable to touch their toes, ask that they come as close 
as possible to touching their toes* For those students who can do this 
easily ask them to pat their hands flat on their feet, keeping their 
legs straight, or actually put the palms of their bands on the floor* 
Have students do this three tinss; this is sufficient* Once students 
have been through this process, doing bend-<r7ers three tines takes 
approximately 15 seconds* 

Uhole body tension is a second short exercise* Students are 
requested to stand, put their hands down in front of them, and tense 
their entire body* As they tense the entire body, pull their hands 
from in front out to the sides while maintaining this tension* Their 
hands and arms are returned to the front position as tension is 
released* This is repeated three times* This process occupies approxi-* 
mately 10 seconds for three trials once the students are familiar with 
it* 

The wave of tension and relaxation is done as follows* Students 
are asked to stand, to tense their feet and progressivsly move upwards 
with a wave of tension* Students are asked to tense their feet as hard 
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they can^ hold that tension; tense their calf mscles as haxti as they 
cant ^old that tension as veil as the tension in the feet; tense their' 
thighs as hard as they oan, hold that as veil as keeping the lover part 
of their body tensed* Then tense their hips, keep their legs tensed 
all over; tense their abdoMen, hold it; tense their midriff, hold it; 
tense their lover back, hold and maintain this tension; tense their 
hands, and hold; tense their forearms, hold; their upper arms, and 
hold; tense their shoulders; nov their entire body from neci^ dovn 
should be tensed as hard as it oan* Ihen tense the left of the neok, 
the back of the neck, the right of the neck, the throat, Javs, and head* 
The entire body is now in a state of considerable tension* This process, 
once tbs students have become familiar vlth it, takes about five seconds* 
The tension is peaked as hard as possible for a second or tvo and then 
a vave of relaxation st<u*ts dovn the body in reverse order* The head is 
relaxed, but keeping the body from the neok dovn tensed, then the 
shoulders relaxed but keeping the bottom part of the body tensed, and 
so on until the entire body is relaxed* After a second or tvo, the 
vave of tension starts up again and three cycles of this wave of 
tension and relaxation are gone through* This vhole process takes about 
15-20 seconds once students are familiar vlth it* 

There are three types of turtle exercises* Ihe first turtle 
exercise has been labelled by students the "higly contest*" In this 
first turtle exercise the left of the throat is tensed, then the right 
side of the throat, then the center part of the throat* These a» all 
tensed sequentially as hard as possible* This is repeated three times* 
In the process the students will make various grimaces and hence the 
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naM *ugly cont«st#'' This exercise takes five seconds. 

The second part of the turtle exercise is that the neck and head 
are dropped to the chest as relaxedly as possible. Then the neck is 
tensed hard and pulled up under tension to a vertical position, and 
then dropped down in a relaxed manner again. This dropping iihlle 
relaxed and pulling up under tension like a turtle pulling his head 
into his shell is repeated three tiJtes. This process takes about ten 
seconds once the students are familiar idth it# 

The third part of the turUe exercise also has the student pre- 
tending to be a turtle pulling his or her neck into the shell. A 
WKierate amount of tension is maintained in the neck while the student 
rotates the neck first clockwise three times maintaining the tensiont 
and then three times counterclockwise yet maintaining the tension. Then 
the neck is rotated once or twice in both directions without tension to 
dissipate axy muscular tension. This process also takes 15-^^0 seconds 
once the students .«re familiar with it. 

Diagonal streliching is often called the "apple picking" or finiit 
picking exercise by students. For this a person starts by stretching 
his left ha5jd as high as. possible as if he or she ware reaching to 
pick an apple off a tree, and raising his or her right leg off the 
floor to facilitate the stretching. The muscles diagonally used for 
this exercise are tensed as tightly as possible. Then students relax 
briefly and repeat this, reaching the right arm as high as possible to 
pick a second apple off the tree. Again the diagonal muscles used in 
this phase of the exercise are tensed as hard as possible. This is 
repeated three times in each direction, and the whole exercise once 
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stisdents are fttdliar vith It takes 10-15 seconds* Students Yie vith 
each other for iihat they are going to pick off the trees* After 

students have had enough of picking apples or peaches soiasbody gete the 

i 

bright idea of picking money off the tree; so it's a money tree. One 
student wanted to pick carrots, so the cl^s that day picked carrots 
off the tree* stretching as high as possible on the third go-around to 
get the carrot at the very top of the tree* 

For side bends the students stand erect and now move as far dovn 
sideways as they can in the plane of body* The left hand will moTns 
down to the person's left knee, slightly above* or below it for the 
iBore liaaber person* The right hand can be extended as desired up over 
the top of the head as the head is also moved down on the left side as 
far as possible* Then this repeated with maximal stratohing down to the 
right side* The entire exercise is repeated throe times* Once the 
students are familiar with the exercise t it takes 15-20 seconds to 
complete* 

Deep breathing is done slowLy to some suggested count such as four 

seconds per phase, inhalation f oi' four seconds, four seconds for holding 
one's breath and another four seconds for esdialing* This count may be 

extended to 6-6-6 or even an 8-^8-8 pattern as desired once students 

become proficient* This is an excellent exercise to conclude the 

physical exercise section and is a natural lead-in to the mind«calmlng 

exercises* The breathing itself is done very deeply* The students are 

instructed to breathe in to the wftxlimm extent possible and to take in 

a little bit more at the fullest extent* Similarly on exhaling, students 

are asked to force all the air out and then to exhale with a little 

force to makB sure all air gets out* This exercise may take 20«30 
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seconds* 

About three to five mlnxites at the start of each class sessixjn 
shoiad be spent going over physical exercises as above. Not all of 
these exercises need be used In any particular class session; variety is 
desirable. The instructor may wish to add other exercises that can be 
done standing or sitting. Two excellent references for such physical 
loga exercises are Devi (1968) and Tainni (I96I). 

2. Wjxi Calming. There are several types of mind calming 
exercises that can be used to quiet students' ninds after they have 
relaxed physically. These are the watching one's breathing, the little 
white cloud exercise or climbing a mountain. These are discussed in 
detail below. 

■Kie students may need to be shown the desirability of the 
preliminary mind-calaljig. Here is a possible patter. "Calming your 
mind is not easy to do at first. But you see it done on TV to get you 
to s4t veiy still before a commercial. Are you relaxed before a 
coBWoroial comes on? (Pause) If you are excited or talking to some- 
one do you remember the commercial?" 

The Tihite cloud exercise starts this way: "Imagine that you are 
lying on your back on the grass on a warm summer day, and that you are 
watching the clear blue sky without a single cloud in it (pause). Tou 
are lying there very comfortably, very relaxed, quite happy with your- 
self (pause). You simply are enjoying the beauty of watching the clear, 
boautifva, blue sky (pause). As you are lying there completely relaxed, 
enjoying yourself (pause) way off on the horizon you note a tljny white 
cloud (p^iuse). You are fascinated by the simple beauty of the small 
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white cloud against the clear blue sky background (pause )• The little 
white cloud starts to move slowly towards you (pause )• You are lying 
there completely relaxed, very much at peace with yourself, watching 
the little white cloud drift slowly toward you (pause). The little 
white cloud drifts slowly toward yon (pause). Completely relaxed and 
at peace with yourself, you watch the little white cloud slowly come 
toward you (pause). You are enjoying the beauty of the clear blue sky 
and the tiny white cloud (pause )• Finally the little white cloud comes 
to a stop overhead (pause). Completely relaxed, you are enjoying this 
beautiful scene (pause). You are very relaxed, very much at horns with 
yourself, and simply en joyl^. th^^^ of the little white cloud in 

the blue sky (pause )• Now become the little white cloud. Project 
yourself into it (pause). You are the little white clotd, completely 
diffused, puffy, relaxed, very much at home with yourself (pause). Now 
you are completely relaxed, yovar mind is con?xLetely calm (pause), you 
are pleasantly relaxed, ready to proceed with the lesson (pause)." 

This exercise takes approximately three to five minutes, depernding 
on how much verbal material the instructor supplies, the number of 
pauses and the speaking rate. At the end of this time, the students will 
be very relaxed. It is easy to see which students if any, have not 
followed you because they will be restless. This exercise is character- 
ized at the end by a very tranquil but alert mental state wherein 
students are neither anxious nor sleepy. 

Watching one's breathing is another mind-calming exercise that also 
goes by the name '^2^n breathing." As a preliminary for this exercise, 
students are requested to sit up in their chairs, put their feet flat on 
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the floor, and rest their arms comfortably at their sides or in their 
laps. They are going to be sitting still for five minutes so they might 
as well get comfortable to start with* These three sinqsle rules go 
with this exercise: 

1. Watch your breathing. As you inhale, silently say^ "in" to 
yourself, and as you exhale, say "out" silently to yourself. Do not 
move yoxir lips or mumble the words. 

2. Don't control your breathing, just watch it. If your breath- 
ing wants to go fast, let it; if your breathing wants to go slow, let 
it. The essence of this is simply to watch one's breathing rather than 
controlling it. 

3. When your attention wanders, gently bring jrour attention back 
to watching your breathing. 

The idea here is to recognize and acknowledge the fact that people 
will not be able to teep their attention focused on their breathing 
for five minutes, and their attention will finally wander. However, the 
emphasis is on gently bringing one's attention back, rather than getting 
irritated, mad at oneself, or frustrated that one has become distracted 
from watching his or her breathing. This exercise typically takes five 
minutes although it can be done for shorter periods of time once 
students get familiar with it, and yet achieve the same results. 

The mountain top sunrise is another mind-<;alming exexrcise. 
Typical instructions for this experience are as follows. "linagine 
you are climbing a hill or mountain; you are near the top and it is 
just before dawn (pause). You are walking easily towards the top of 
the mountain and enjoying the scenery. (Pause) You ars walking through 
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a forest and about to come out to a clearing on top. (Pause) This is 
beautiful scenery aroxmd you and a beautiful view is about to unfold. 
(Pause) You are walking along quite easily just about at the top now, 
quite relaxed and comfortable. (Pause) The dawn is about to break on a 
pretty day. (Pause) Now you reach the top of the hill or mountain and 
you see as you reach the top, the sun is just coming up. (Pause) You 
look down and see the first rays of the sun hitting the valley. It is a 
beautifult peaceful sight before you. (Pause) Now at the top of the 
aountaint you relax and enjoy yourself and really appreciate the 
beautiful view in front of you. (Pause) It's a very calm, beautiful 
scene; the sun is shining now brilliantly into the valley* (Pause) 
Although much of the valley is yet in shadow, it is beautifully 
illuminated. It is a very pretty scene. (Pause) Drink in the beauty 
of this scene. Enjoy it to the maximum. (Pause) Now get ready to 
learn the material for today with this same calm, peacefxil feeling. 
( Pause ) » 

This exercise takes three to five minutes, and can be integrated 
with peaceful background music very effectively. 

A variation of the above would be to use one's imagination to 
visualize being at a beautiful lake setting or again a beautiful 
pastoral woodsy scene can be imagined. Yet another type of alternative 
would be to imagine a beautiful masterwork of art* painting, or sculpture. 
Let the person fill in the details in his or her imagination as they 
feel desirable. 

3» Early Pleasant Learning Restiraulation. The purpose of this 
exercise is to rostimulate or bring into the present the sensations, 
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feelings and abilities that students had much earlier in their lives 
iihen associated with an early pleasant learning experience* This 
restinulation or redintegration is a situation wherely a person now has 
the perceptions of a long forgotten or half -forgotten previous situation^ 
Once these neaories are restinulated, the students are requested to hang 
onto these feelings and abilities^ and learn their new material in the 
same way* 

Typical instructions follow a Gestalt pattern (Perls et al, 1951 )• 
By focusing first on the non-verbal coiq>onents of the previous situation, 
the verbal and cognitive aspects of the saaa situation come flooding 
back shortly* A sequexice of instructions to do just this follows, ''Pick 
some early pleasant learning situation* some time in your life pre- 
viously when you were learning something that you realized you liked and 
you really enjoyed it* This may be as early as several years of age 
when 3nour mother was reading to you or it might be as recently as 
reading your best liked fiction story only a year ago* Everybody got 
one? (If not* wait*) Be back there again and find yourself enjpsring 
learning* Think about where you were* (Pause) Was anyone with you? 
(Pause) What was your attitude or how did yon feel about what you were 
reading or learning? (Pause) Now take a look at yourself in this 
learning situation and how your mouth and throat felt* (Pause) Recall 
now how your stomach felt* (Pause) Recall how your whole body felt* 
(Pause) Take a look at how your head felt* (Pause) Now think about 
the thoughts you were thinking* (Pause) Take a look at the eager 
feelings you had about learning and reading* (Pause) Maximize that 
feeling of being eager to learn what was happening in the story, liking 
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the reading* (Pause) Maximize that feeling, hang onto it, and learn 
the material you are about to hear in exactly the same way* Retain 
that eagerness to learn and top memory skill 

This exercise takes about three to five minutes. It can be 
shortened a little once students are familiar with their selected 
learning situation* 

Similar topics could be developed along the themes of any pleasant 
situation about learning, regardless of topic, as long as it was 
pleasant and the student was learning* The idea is to develop a 
positive attitude and a positive feeling toward learning* Make sure 
the students know that at least once in their life learning was fun* 
C* Lesson Flans* 

Each lesson is designed to give the student a comprehensive grasp 
of a single theme* This is done in a varied, progressive style as 
described below* 

1» Objectives* There are two objectives for each lesson* First, 
students are expeoted to be able to understand the oral and written 
material presented to them, and they will be able to use this same 
material, that is, modify, paraphrase it both orally and in wilting* 

.The second objective is to motivate the strident to want to leam 
the material by presenting it in an Integrated and interesting fashion* 
For instance, what is more important to a student than his or her name? 
In the first typical language session, students are given fake or 
fictitious names and biographies and they practice using these* Thus 
the students are hooked at the very first on something that is very 
important to them motivationally, their names* 
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2. Style , The style In vhldti the lessons are conducted also 
varies. For example. In learning a language, the first five lessons are 
presented completely orally by Lozanov (1971) without any accompanying 
written materials. The emphasis thus is initially on oral understanding 
and comprehension. It is with a great deal of ceremony that in the sixth 
lesson the students are introduced to the written phase of the lessons. 
They are given a text book with a flourish and a ceremony; their text- 
book is wrapped with a bow arotmd it. signifying its importance to help 
them learn from then on» 

Other variations in style are possible. With the aid of local 
participating merchants, it is possible for students learning to speak 
Spanish to spend an evening in a Spanish bar. where they have to inter- 
act with each other in Spanish, but they must have to interact with 
the bartender axxi other customers in Spanish, of course by prearrange- 
ment, Latin American background music also facilitates this! Or. a 
cooperating storeowner may stock his materials with Spani^ labels and 
talk with the students as customers in Spanish. This again would serve 
to drive home the Importance of being able to order food and (what*s 
more important?) in Spanish, 

3, linit content. The lessons of the basic language course are 
organized with one general theme for each lesson that may run two-to-four 
hotprs each but may be spread over several days. For instance the first 
lesson is organized around the theme of fictitious names and biographies 
for the students, A student is given this namor, the material is 
presented to him or her in both the native and the target foreign 
languages in two presentations, active and passive. Thus the first 
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lesson Is taken np entirely with the learning of naioBS and biographies* 

The second lesson coald be on food with several variations or aspects 

as discussed above • Then subsequent lessons could be on such overall 

integrated topics as the classroom and learning, education; transportation, 

cars, highways, buses, traffic; travelling , going to a notel, hotel, 

using trains, airplanes, other nodes of transportation; then tourism, 

going to a tourist site in a city; visiting a f arm^ leamixig naaes of 

buildiafjgs, crops, equipaent, tools; going to an Industry, learning irtut 

goes on in a factory for producing computers, radios or tires, the last 

lesson of ten lypically is the final class play or psyehodrama* Hex^ 

the students have to consider nhat they have learned in previous lessons, 

put it all together by vriting a play, direct the play and take parts in 

it to summarize lAxat they have learned in the course • 

4. Mdsic List, Her© is a list of music records that ve have used« 

1» The Sounds of India. Performed by 
Ravi Shankar, 
Columbia CI 2^. 

Z. Bach The Goldberg Variations. Performed by 
Martin Galling, Harpsichord. 
Monaural TV 4015. 

3* Tchaikovsky • The Fairy's Kiss. 
Columbia, ML 6203. 

4. Stravinsky - The Rites of Spring. Performed by 
Hubert Lows 

CTI Records, CTI 6012. 

5* Telemann Fantasias For Harpsichord. 

No. 5 13 to 24 (French) Dover Publications. 
HCR 5236. 

6. Telemann - Fantasias For Harpsichord. 

No. 25 to 36 (Italian) Dover Publications. 
HCR 5237. 
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7, The Classical Brazilian Guitar. Performed by 
Maria Livia, Sao Marco 

Everett 32^5 • 

8, Ifasters of the French Baroque 
Austrian Tonkuenstler Orchestra, Vienna. 
Biedennaier Chamber Ensemble. 

Lee Schaenen, Conductor. 
Musical Heritage Society Series 
MHS 655. 

9, George F. Handel, ^ Trio Sonatas. 
Maxence Larriew Instrumental Ensemble 
Musical Heritage Society Series, 

MHS 656. 

10. Baroque Mcisic for Duo Guitar. 
Duo Company - Paolini. 

TVS - 3^*3^1. 

11. Bach Goldberg Variations. Performed by 
Anthony Newman, Harpsichord. 
Columbia, M 30538. 

12. Brandenberg Concerti (complete). Bach 
Violin Concorti (E Major) 

Mainz Chamber Orchestra. 
Gunther Kehr, Conductor. 
SVBX 567. 

13. The Golden Age of Baroque. 
Alshire Records, 5509^* 
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ni. PRESENTATION OF MATERIAL 

The Instractor orig^Lnates and ataintains a posltlre saggestive 
atmosphere about the students' expected leazTilng* Negative conents 
to derogate or znin down the students' learning ability are not tolerated 
nor are they iiaplied in the instructor's speaking nor by his mannerisms 
at a non-verbal level • Instead it is pointed out to students that 
they have unconsciously ctirtalled their own learning abilities from the 
high learning abilities they once had in childhood to their current 
formal" levels* This positive expeetive atnosphexre desuggests the 
barriers that people have set on their learning skills and suggests 
positively that they will learn this ^rial better and more easily than 
they have in the recent past* 

The instructor typically reviews previous material and then 
proceeds to present the new material twice* The first tin» the instructor 
presents the material in a fascinating and artistic fashion* He uses 
dynamic, dramatic swings of intonation and eq)hasi8 from an oocasional 
shouting declamation to quiet whispering at times, but always authorita- 
tively* There is a certain rhythm or cadence for the educational 
stimuli* Students are requested to project themselves into the material 
and to perceive it in every way as completely as possible* The material 
itself is an integrated lesson plan such as ordering meals in a rest- 
aurant* For the second presentation the instructor simply repeats the 
material quietly while the students listen passively but alertly and 
focusing Oil both the accompanying music and the verbal material* The 
students are instructed to listen. to the material quietly and yet 

."^.y., ; 

relaxedly. They are also instructed visually to re-enact the material 
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in their imagination as they hear it with their eyes closed, 
km Revievo 

The previous lesson material is reviewed in a different style 
than originally presented in the previous session and nay be d(?Y» in 
several steps • For instance » on the first day students have been given 
new naiaes and biographies in the target laziguage to be leaamsd. Daring 
this review session they have to talk actively with each other, giving 
their nanss and backgrounds • The instructor also may simply review the 
main points of the previous day's leseon as a typical lecturer would 
summarize his material* The previous situation may be repeated in 
dialogue form or the students can make up short sketches or plays in 
which the previous lesson's material is used in the sams or new 
situations* For this purpose students may have arqr written materials 
from the previous lesson in front of them for use as necessary* Part- 
icularly near the start of the coarse students may need some printed 
materials to use for their review in class* Any^ere from two to four 
or six sttulents may take part in these sketches* At the end of the 
course all students will have written a long play which summarizes their 
material and in which all students will take part* 

In general* rigid structural exercises which have the student 
repeat materj.al in a fixed fashion and mechanical, parrot-like repetition 
of the words and sentences are excluded in this method* These are not 
considered very inspixdng, and the learning process should be considered 
an enthusiastic, creative process* The emotion is more important than 
the exercises themselves* 

An excellent question arises at this point in view of the pervasive. 



positive t suggestive atmosphere. How does the instructor correct 
errors? The answer is that they do correct errors perhaps by suggesting 
in a mUd tone of voice the correct use of a classroom exercise. Many 
errors are simply Ignored and glossed over; thus the instructor may 
utilize the correct material immediately in a different way. Thus the 
student knows the correct way to say something but is not embarrassed 
by having to say it aloud himself or by having his error pointed out to 
him and the rest of the group. In addition the control quizzes catch 
and control and correct student mistakes. These quizzes are corrected 
or graded by the students themselves, and the teacher does not look at 
these unless requested. So the students in general detect and correct 
their own errors as part of evaluating and verifying their progress. 
B. Active Phase . 

The instructor presents the new material to be learned in two 
phases, first an active phase and then a passive phase. For the active 
phaset the teacher presents material which is of general interest to 
the students in an enthusiastic, dramatic style along with suggested 
imagery and instructions to experience the material maximally. 

1. Dynamic Style of Teaching * For instance, the instructor may 
say one word or sentence in a normal, but calm and authoritative tone 
of voice. Then the next phase may be whispered and the next shouted in 
a loud declarative tone of voice. 

An example of this dynamic style is this. In Spanish class the 
Instructor would give this vocabulary sequence as follows, first in a 
normal tone of voice, "Hijo (BB-hoh) - son - hijo." The next language 
triad after a pause would be iiAiispered softly but clearly, "Madre 
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(IttH-dray) - mother - oadre*'' Then for the third asoinber of this dynamic 
trio, the instructor would eay in a very loud voice, "Padre (PAH-dray) - 
father - padre* 

A conversational «a2aple of this dynamic style follows* Jn 
Spanish class, the instructor would present a triad first in a normal 
voice. A triad is the grouping of three sentences tied together by a 
thematic thread, e.g. 

Soa-nish English 
!• Buenos dias, Don'^.Ci^los* Good morning, Don Carlos. 

- 2. Buenos dias, ^Cdno le va? Good morning, how are you? 

3. ttiy bien, gracias. V Very well, thank you. 

The theme is "greeting," and the content is useftiL in daily life, 
with sense of ir^mediacy* 

The teacher utters sentence #1 in a normal tone of voice, in a loud 
declarative style, and in a whispering manner. Sentences #2 and 3 
also receive the same presi^mtation treatment* 

The instructor during pauses in the triad should actively be 
thinking (projecting) the words or he may be whispering them in a 
continuing fashion after he just finished the triad. Nevertheless, the 
pause is sufficiently long to separate each triad from the next in both 
the instructor's and the students' minds. 

The instructor also varies his style ia a second fashion. The 
instructor presents the material rhythmically, but he can also vary the 
rhythm or the rate of presentation. For instance he may speak slowly 
and calinly as the occasion dictates, moderately appropriately, or he 
may vary his pace of presentation so that it is hurried or fast, again 
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keyttd to tho natarial ItMlf • 

The thl2?d factor in dyzuunlc jir^Mntation phase the Instructor 
is that the instractor nay use many gestures or facial expressions 
pantonined to get across the idea he is trjring to teach* The more 
actire and the nore dramatic this ist the more likely it is that tho 
students will learn and retain the material for a long period of tiae» 

2. Ihagery and Association Ihstrgctions^ The instractor may 
provide ready-made images or ask students to make up images to associate 
nords and concepts* This is particularly useful in learning nev 
T4^abtLLary mrds* A Tary effectire scheme is the tm step process 
advocated by Atkinson (1975 )• Here the instractor first provides 
students vith an accoustlo link vhloh sounds like tho accented syllable 
of a ndv word and secondly provides a visual image iMch is to be 
associated vlth this accoustlo link* This image In turn is ^;hen 
associated vlth the corresponding zmr word and its ootamon language 
synonym, its eonaon meaning* An exj&ple of this vould be: as follows » 
Widdershizis (WID - er - shins) - counterclockiiise -> vlddershlns*^ 
The key word is Nidow" for the accented syllable "WID"* Visualize in 
yoTir mind a widow dressed in black going round and round in counter- 
clockidse droles weeping* The acoustic link in this case Is the word 
"widow" which sounds like "wid", the accented syllable In the ward, 
wlddershlns* The suggested visual image is the widow's goii^ in counter- 
elockwise circles* Being a widow Is somwhat unusual, but the emp^-^sis 
visually is on the counterclockwise ciroling* 

For most successful retention, these key words and their associated 
Images need to be worked out ahead of time by the instructor* 
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lhatructlons for atudants to make suoh associations by thaaselTss are 
qiilta effective, but many times they will not be able spontaneously to 
conjure up a key vord or image to associate with the uord to be 
learner'. > Thus it is better usually if the instructor suggests the key 
word and as^iociated image* The instructor should be careful to pick a 
key uord and visual image that have a comswn meaning also to the 
students rather than a unique or idiosyncratic msaning for the instructor 
himself • Occ-^eionally a student has his or her own style of making 
an9ooiative Images; they should be encouraged to continue to use their 
own method rather than the instructor's, particularly if interference is 
present* 

The use of inagexy and association instructions in language learning 

is very veU documented ami is widely used (Day, 1971; Aiken, 1971)* 

K»ory experts use similar imagery and associations to account for their 

large memory* \4hlle this type of imagery or association is used some- 

tlMS appropriat^y in the Lozanov method, the Lozanov method achieves 

its learning effectiveness with many other techniques as well* 

Here is an example of this Imagery used to remsmber people's 

names* For instance if yon met somebody with the name "Schuster, you 

could do this* Distort the person's Image so that you see him with big 

feet 4Lnd big ohocs* Then you picture this person in your mind taking 

his big shoes to a shoe repairman and say, ^Nr* Schuster, fix my shoes** 

3. Senaoiy Bcperiencing Instructions* ]jnstruetions to the 

students to experience the material not only visually and audltorally, 

but as fully as possible with all modalities are iiq>ortant* Research 

(Schuster, 1973) has documented that instructions to experience the 
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Material as ftilly as possible, to heap the vords, to see them, to feel 
thea, to taste thm, to experience them as ftdly as possible accounted 
for superior learning of rare English words, Losanov accordingly 
wants students to be in a fully alert, perceptive state; the instructor 
tries to stimulate all the students' senses, as many as possible. 

Here is an example of this type of instruction, "Experience the 
words fully, see them, hear them. Project yourself into the words, be 
them, imagine them, taste them, feel them. Experience the words as 
fully as ypu can. " 
C. Passive Concert-Like Phase. 

LoBanov (1971) calls this "pseudo-concert passivity." This is a 
state of mind similar to the one wherein the student vould be going to 
one of his or her favorite music concerts, expecting to be both 
stimulated as nell as pleasantly entertained by the forthcoming concert. 
The students get themselves into this passive expectant conoert^like 
state of adnd prior to a second presentation of the material. The 
instructor for this passive concert-like phase speaks in a normal 
authoritaUve tone of voice and does not use his previous dynamic style 
from the active phase. The didactic material for this repetition Is 
synchronized with the students* breathing and ths material to be 
presented in turn is orchestrated with music in the backgrouMd. These 
aspects are described below. Research by Bordon aai Schuster (1975) 
has demonstrated the advantages of using synchronized breathing and 
music this way. Refer to the Results section of this manual. 

A aind calming exercise is given first for a few minutes to have 
the students calm down their ninds after the active prssentation phase 
given by the instructor previously. One of the previous exercises may 
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be utilised at this point such as watching one's breathing. 

The teacher may approach the students this way for the initial 
presotttation, "Do you remeniber TV coHnercials and their msic? (Pause) 
There's always background music, why? (Pause) How many times do you 
heai the name of the product in one coauwrical? (Pause)' How many times 
do you hear that coMnercial? (Pause) We're going to use these same 
conasrcial ideas here in class. We're going to go over today's 
matorisa again in a different way, and with music, just like the commercials. 

1, Braathing Synchronized with Material. The iastractor asks the 
studants to synchroniae their breathing with his presentation of the 
material. The instructor typically employs a 2-4-2 count for the 
breathing. That is, the students inhale for a count of two, hold their 
breath for a count of four while the instructor presents the material, 
then the students eadiale for a count of two, and the cjrcle repeats. 

An example is, "Breathe in (1-2), 'Caaa (KAH-sah) - house - oasa' 
(1-4), breathe out (1-2)." 

2. Material Orchestrated with Hasio. The instructor also orchest- 
rates his material with the rhythm of background music. He paces his 
delivery to fit the rhythm of the music. Calm, soothing music is 
selected that is well known to the instructor. The instructor adapts 
his presentation rate to agree with the rhythm of the music. Masic is 
selected with a rhythm of about 60 beats per minute or about one beat 
per second, ^jrpical music here could be a selection such as Bach's 
Goldberg Variations or Ravelle's Pavane. Refer to the Misie List under: 
Lesson RLaas for other possibilities. There are yet frequent pauses 

in the presentation of the didactic material as the students must breathe. 
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Daring this phase, the students are requested to think of the images 
and sensations that they had during the active phase. The students 
are requested to see again in their adnds what the instructor was doing 
and re-enact this leaterial mentally but quietly. 

3. Wind Calming, At the conclusion of this concert-like phase, 
the students are requested to calm their minds again vith one of the 
previous techniques such as watching one's breathing. This leaves the 
student's mind calm and prevents issaediate distractions such as the 
typical turaoil at the and of the class from iriterfering with the 
acquisition of the material just presented. 

If students go to sleep for any of this presentation, students are 
gently awakened. Lozanov does not condone sleeping in class or feel 
that sleep learning is possible. Wbile a calm state of mind is essential, 
a too-calm state such as sleeping is not tolerated. 
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PRACTICE ^ 

Students practice on alternate days the materiiiil they have heard 
previously in active aiyi passive sessions. They nay use alternate 
sessions on the sane day^ Losanov (1971) recon»ends a four hour session 
on a given day alternating betveen active and passive sessions for each 
lesson* 

Accordln^y every other dayp a four hour chunk of tlm would be 
spent practicing what had been heard in the prior lesson of four hours. 
This practice takes several forms » such as conversing about a natural 
t )pic Just covered^ presenting a final class pLay that summarises 
xt;*vjming9 tuagraded check-quiBzes, and infrequent exams for the purpose 
of grading. These are described belov* 

A. Conversation Lab. 

The students pair off by tvos or threes and carry on animated 
discussions about the previous material. Sometimes these presentations 
are xaore than stimulated as the students may tour a noted tourist 
site and then have to practice discussing It^ using the sams vords and 
phrases the tourist guide Just used. Or the stiulents may be requested 
to go into a cooperating hotel and rent a room for the evening. Of 
course for this they use their new ficticious students' names wad back«» 
grounds. This corresponds to a typical language laboratoxy for the most 
part* but there are important differences as noted. 

B. Psyohodrama. 

For the final class play, students have to make up a olass plfty or 
psjrohodrama. The students vrito all the action in the play themselves 
and then take partem and put it on themselves. A typical theme for 
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such a p^bodraM irauld be the f omidlng of the oountr7« Stadente nould 
have to teke the parts of George Washlngtoiit Btn i>VaxiKlia« Jdm Adaw» 
and other i»portazxt fnnotioiiarlee at the Deolaration of ljidepenieiioe# 
Students ha*ve learned the badcgronnds of these people and then take a 
part that Is eonslstent vlth the Important dignitaries In the Dsdlaration 
of Independence. 
C» Control Qaigses, 

These are freqtient quizees given in alteznate sessions throuc^oat 
the oonrse that check the student on hov veil he has been progressing* 
These qoisses are graded or soored by the student hiaself and not seent 
unless askedt by the instructor. But these qnlsses also prc/rlde an 
inportant learning eleaent. A student say be given oral qusstions lAioh 
* he has to ansmr orally, or he nay be required to vrite the ^naw^ru to 
the questions* This provides for some written skillSt although the 
enphasls in the Losanov nethod is on oral cosprshensiont understandings 
and usage* In addition* the student nay have the questions presented to 
hiA in writing with a written answer expected* Several levels of 
material organisation nay take place here* That is, stvidents say slnply 

be asked to give a translation of a foreign word or phrase, or the 
stTidents may be expected to give a synavjm of the tdst word or phrase 
in the target foreign language* Then again the material may be a little 
more complicated such as generating a written answer to a presented half 
of a dialogue^^ The student must gensrate a reply that is consistent 
with the previously presented test information* Finally, the sttident 
may be expected to write a short essay on soma iaQ>ortant event or i 
site, such as the Washington Homundnt asd its politicAl slgnificaxMs* 
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D. Exaas. 

Th« student is girwi several types of aohieveaent exMS (Bancroft, 
1973). First, « test of about 100 words is given and these are to be 
translated into the native language. There are no cognates, that is, 
there are no slailar-appearing roots to help the students with translating 
these words. 

An oral dictation in the foreign language next is given to be 
translated by the student into his native language. The teacher gives 
the passage sentence by sentence with the student's writing this down 
in his native language. An attenpt is made to cover all basic verb 
tenses in this dictation. 

Mext, an unknown text passage is given and is to be translated 
into the student's native language. At least 100 vocabulary words are 
included. The students can look at tJie printed text while they 
translate. 

Then the student answers several questions in printed fomat in 
the foreign language. Again the questions cover nost of the basic verb 
tenses and range fxon simple ele^ntary questions which require several 
sentences to answer in the foreign language. 

Pljuaiy several questions are given to the student while he or she 
is in front of the class. The student «ay be asked to describe a 
picture in the foreign language, aiake up sentences in response to oral 
qoestions or carry on a dialogue with a second student. 
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COMPLKTB CTASS ROOM mMPLBS 

A* LectTire^idqMonstration on the Loeanev g»thod> 

In all slnoorelty by the tlm you walk oat of here tvo hours from 
nqiTv I hope you vill hare had one of the aost creative learning 
experienoes that you ever had in your life* I*m idlling to bet right 
now that you won't believe you can learn so easily* I know I didn't 
idien I started this research business several years ago* Nivertheless 
there are a mwber of techniques, psychdogioal, nental, practical 
things that you can do to help people to learn* What I plan on doing 
today is tell you about sooae of the revolutionary, very recent things 
that are occurring in education that help people learn in such f antastio 
ways as this* I happen to be a college professor at Iowa State Ibiiversity 
in Ames, Iowa* I spend a lot of tine doing research in educational 
tedinology* Several years ago I taught Spanish for one whole year at 
ISU* Getting pendssion to teach Spanish in Itself was no small feat; 
it included two weeks* arguing with the Spanish people, mostly to 
convince then I knew what I was talking about* Essentially^ the people 
in the experinsntal Lozanov section learned Spanish about three tiases 
faster than the students in the regular cosparison section* 

Hich nore Interesting, a friend of sine at U of I this past stuBDBer 
taught Spanish twice with this special mthod* What he was trying to 
do was to teach two srears of Spanish in two weeks* How that's 
approxiMtely a 10 to 1 compression* What he was doizig was compressing 
a normal year-long course of Spanish, one hour a day, five days a week 
for an entire ysar* He was trying to collapse that into fiTe days a 
weeko foiir hours a day, for two weeks, roughly a 10:1 speed-up* He 
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was taftohlng Spanish abont seven times faster than you or I learned 
it# This starts to get very Interesting! 

George Lozanov, the man at the University of Sofia, Bulgaria^ the 
brains behind this educational discovery, claims that you can teach 
any school subject, not just foreign languages, from 5 to 50 times fast- 
er than presently done^ While ve can't verify his claim of teaching 
school subjects 50 times faster than normal, at least I am going to sit 
her^j and tell you we can do it three to seven times faster than the 
normal or the conventional nay of teaching* I'm sure you don't believe 
me nhen I say that. You nill the time you get out of here* The 
reason I say this, is that it took ne something like two years before I 
was ready to believe what I was seeing with ny own eyes. I fiddled 
with this method for several years before I got nerve enough to teach 
Spanish this way. In teaching Spanish this way three jesra ago, I 
knew only about half of how to do it correctly. We found a few other 
things since then about doing it better. I'm sure we don't have all the 
answers yet. But ym do know enough that we can do just what I said, 
teach most school subjects much faster than noiToal for the sane 
achievement and the same comprehension. 

And the kids love it! It's very interesting. I talked to one of 
the school teachers in Des Moines recently about the method. The 
reaction of his eighth grade science class is generally veiy favorable. 
We have approximately half a doaen teachers at this Jtmior High School 
in I^s Moines using the Lozanov method now. This school in Des Moines 
is located in one of the poorer, low socio-economic districts. To 
give you an indication ofxthe background of the neighborhood, this 
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description I think is appropriate: When a police siren goes down the 
street there are a half of dozen kids in a class of 50 that look 
nervously aronnd* If there's a knock on the dcor and a policeman cooes 
in that door^ three kids go out the vindow« Etbvj so often, kids don't 
show up in dass; ''Where've you been?" "Oh* I spent a couple days in 
jail»" This is the neighborhood this school is in« 

Welly this is interesting to show yo\x the effect of the Lozanov 
method on such kids* The other day my friend there* the eighth grade 
science teacher* had reprlxaanded a young man because he was bugging the 
girl next to hla, hitting her and pestering her. Finally the teacher 
said* "Come on now* Joe* go out into the hall; the rest of us want to 
learn* yon go on out in the hall." Normally that would be a license 
for the boy to cut school for the rest of the diqr* to cut classes* to 
misbehave* and do all sorts of other interesting things rather than 
going back to class. Do you know what happenad? That kid spent his 
entiro five minutes outside of class like this: He had the door open 
and was peekiiig in so he wouldn't miss a word of what was going on in 
classi 

I w>uld like to do several things here this afternoon. First* I'd 
like to say a little on the subject of learning. That'll take mo about 
10-15 minutes. Then I'd like to give you the entire Lozanov asthod* 
with you people participating. That will take about an hour to go over 
the entire xaethod* to let you people have a feel about what this 
creative learning method is all about. Then I'll be asking you to learn 
some rare Biglish words* words ymx've probably never seen before in 
your lifot and won't* unless you look them up in the unabridged 
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dictionary* Sevaral yoars ago I didn't know ivhat they asant jqrself # The 
reason I'm doing this* is that I don't mnt words you people already 
know* I'n going to show you how easy it is to learn these words* Then 
there will be a tine for discussion* Alright? That's what is going to 
happen this afternoon* 

Wellt let me describe first what this method is, then I'll show 
you how it applies in practice* I'm sun most of you know that you can 
do some rather startling things with hypnosis* For instance* I ootild 
hypnotize you and have you remember long-forgotten things* If you're 
hypnotized* you can do what is called age regression* Take you 
hypnotically back to your fourth birthday, axKl you'll be able to tell 
B» with perfect clarity what flavor the cake was* the color of the 
frosting* how it tasted* how many people were there* how you felt* vhat 
the room was like* what color of carpet was on the floor* Tou'd be 
able to tell ma with essentially something approaching perfect memory* 
what happened at the time of your fourth birthday* !Ihe Lozanor method 
achieves results like this* but without hypnosis* There is one 
similarity* There is a lot of suggestion going on* but it isn't 
hypnosis* Nobody is going to zap you and all of a sudden you've got a 
perfect memory* Ihere is a lot of suggestion* but thero are many other 
things going on too* There's a lot of fun* there's a lot of game play* 
ing* pretending to be a kid again learning* and exercises* both physical 
and mental* As a matter of fact* the method itself can be broken doim 
into three phases* a preliminary phase for both the students and teacher^ 
a presentation x^hase where the material is gone over in certain rather 
interestizig and novel ways, and finally a practice phase where students 
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pat into UM the xaaterial they Just heard • That is a quick description 
of the nethod* 

At this point I vould like to start in with sose of the prepmratlons* 
One of the inqportant elements of this is vhat I have been attempting to 
set up here so far if you have been listening and tr3ring to analyse 
vhat I have been saying* You noticed I told you that by the tine you 
get out of here you will change your opinion on how veil you leam, hov 
easily it's donet hov easy it is to learn. You also noticed I said 
that you probably don't believe me and I'm sure that you don't. Neverthe- 
less I'm setting the stage for this* This suggestive positive atmosphere 
means for one thingt that you don't tell a kid he's dumb, you don't even 
imply that he's stupid^ or that he made a mistake t or that he can't 
learnt that he's retarded « You don't do any of these things* You 
support the kid in this learning* If he makes a mistake you don't label 
him as stupid to his facet "Jiflf that vas not a very bright thing to 
dot that vas a bad vay to do it*** You don't do this in the Loaanov 
classroom* What happens instead is that the instructor glosses over 
this error and Jim vould get corrected in passing, or he vould correct 
his ovn papers* But so doing, isn't directly pointing an accusing 
finger at Jim and embarrassing him* There are frequent tests, but th^ 
are ungraded and I'll say more about those in a little bit* 

Let's continue vith the prepresentation phase: the suggestive 
])08itive atmosphere is one of the most critical elements* This is 
difficult to do in practice* Hov do you be positive vhen you've got 
kids coming up in class vhere you vould like to take them and knock 
their heads together? Well, you don't even think about knocking their 
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h««ds togethor. Vhat you do ia insplrti ihm vith ytmr own taaohlBg, 
jmr ovn wuamr^ to ismt to learn* Ton roBoaber the oxttqple I just gave 
you about tho kid that had to bo roprlmandod and sent out of olaas as a 
diaolpHno problom* That la tho vay you handLo the kldt vlth a positive 
approach. loa reaawber he wanted to keep on learning* he did not vant 
to be exolnded froa the fun. This if om of the effects of this per- 
TasiTe positive ataosphere. 

0ns of the hardest parts of teacher training to use this nethod is 
being suggestively positive. How do you ecnvert a teacher who is 
stuck in the groove like ne after 10-20 years of teaching? How do you 
convert tbsA? How do you get them out of this groove of being a 
disciplinarian and correcting kids? Bow do you do it? It's not easy* 
but it can be dons. There are a nonber of techniques. The Instructor 
speaks with authority. The kids are rwinded of sonetine in their life 
when learning was fun and easy* what you call Infi^Titillzatlon. This is 
a very interesting processt but there are other and different techniques 
as well. 

Ita starting a language olasst infantllizatlon as a gaae runs like 
this. Everybody when they cone into class is given a fake nans and a 
fictions biography. Hr. Houston over here night turn out to be Mr. 
Saith who wants to learn Spanish because he is going to South Anerica 
as an engineer for an o5" eonparty next year. When you take part in all 
thlst you take part as Mr. SBd.th. If Vtm Snith makes a nistaket that's 
not bad because that really Isn't ne# Mr« Hcnxston; it's Mr. Snith. This 
is one of the ways of making the positive atmosphere » you make a game 
out of it. At the same tine ym get rid of the embarrassment of that 
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person's aiJdjag mistakes. It sowbody goofSt it really isn't B#t it's 
sowbod^^* slse* Adolts are qtiite concerned about KAldjos nlstakes and 
being esbarrassed in front of their friends* They don't likr^ thia« 
ney go to great lengths to avoid this* Thiqr vill not take refrsshor 
courses because they don't vant to appear foolisht or stupid^ or duab^ 
or ignorant in their ovn eyes* They doii't like that* Kids don't either* 
In tems of preparation there are essentially three steps^ physical 
relaxation exorcises^ the aizKl-calHlng exercises and finally pleasant 
learning recall* Firsts there are a noaber of physically relaxing 
exercises* I suspect that ihis is as good a tine as asy to shov you 
vfaat these are* Since this is port of the vorkshopt pat dovn your paper 
and pencils and stand up please* (Five misates of exercises followedt 
bendov^rs^ diagonal atretchingt side bends and waves of tension- 
relaxation* ) 

Afteir the physical relaxationt there is MixKl-caladng* Flease note 
there Iff a definite sequence here* Before a person can conoentratot 
you havfti to have your xolaid oala* you >dnd clear* Kids in school are 
|DarML«mlarly worried about pulling the pigtails of the girl next to them, 
and poking her in the ribs* If a girl, her typical worry is lAat sort 
of date she is going to have tonight* Things like this are on their 
minds, so before a person can learn, before they can concentrate, th^ 
have to get their siinds calm, clear their minds* Before a person is 
willing to attend to his or her mental life, sudki as concentrating on a 
lesson, the person has tc relax physically* Now you people should be 
as linq) as rag dolls, relaxed physically* That^s the reason behind the 
sequence* 
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Mind c«liiij« mrelMB. wsll, let's try it* Wiggle yonraelf Into 
your eeat at thle point* Get yourself comfortable* Pat both of your 
feet on the floor* Get confortJible becanse you are going to be sitting 
quietly and sitting still for five minates* If ytm have to wiggle or 
change position because you have a cramp or sonethjjig, please do sot 
but do so quietly and then go back to sitting still* Wiggle ycrarself 
into your seat and close your ejres* 

ntaagins novt if you vHI* that you are valking up a hill or 
mountain just before sunrise* It's a elear» beautiful sky* The sun is 
about ready to come up* and you are walking up this hill to the top of 
the mountaint very relaxsd, calm, eager, and you are waiting for the 
sunzd&e« Tou've been walking throu^ woods and the trees are on both 
sides of you* And now you are just about to the top of the hill* Vezy 
relaxed, eager* Now the sun is finally coming up, and now it is day* A 
very beautiful situation* The sun is just peeking over the hiU* lb is 
an extremely beautiful scene* Tou are very relaxed* The sun is now 
causing long shadows in the valley* But even then it is very beautiful* 
It is a dramatic situation* You are very relaxed and vezy eoafortablet 
V9ry much at peace with yourself, very calm* Very calm* 

Open your eyas* Listen to me* Isn't that a nice experienceT The 
mind-calming part of this then, as you have just seen, is a way to get 
your mind off all other nit-picking things that are bugging you, so 
that you can calm down and concentrate on learning* 

Now the last part of the preparation has to do with what's called 
•early pleasant learning restimolation* I'll take you through this, 
too* Again I'll ask you to experience this* Restimolatlon is an 
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^' i2i£^ psychological technlqaa vfaere you got peoplo to rooaaber 
by the baok^door« Ton eoncentrato on a poroon^s body sensations and 
feelings; a pearson can rewnber these easily* If you msBiber a 
pleasant situation for instance* it^s vezy ea^ to reiaeaber hov you felt* 
what you irore doing* vfaere you were* And once a person starts remeabero 
ing a situation this nay^ then the rest of the nsmry starts flooding 
back automatically* The technique here is to focus on the way the 
person feels and the person's thoughts* Haire you ever had the experience 
of trying to reaoaber a person's nam and afttf a vfaile it just juiq)ed 
up in your mind? Veil* this is a vay of facilitating that process* 

Alright* enough said about it, let's do it* I'd like to have you 
doM your eyes again* This tine I ask you to pick sons pleasant early 
learning experience* Now It could be as recently as the best noirel 
you read within the last year where you were so absorbed in reading it 
that you couldn't pat it down, you were so eager to learn how the story 
case out* Or this learning experience could be very early, and 
preferably, the earlier the better* This is lAty I'a taking this auch 
trouble to explain it* The earlier the better: aost people have 
extremely good memories when th^ were kids* For instance, it would be 
nice if you could pick your mother or somebody's reading you a bedtin 
story* What I'm trying to do is to get your memory restlmalated about 
sometime when learning was fun, you enjoyed it and your memory was tops* 
For Instance, suppose your mother was reading you the story of Goldi« 
locks and the Three Bears* You want to catch that eager feeling to learn 
to know how the story ttimed out* Once your mother read you the story 
of Goldilocks and the Three Bears, from then on you knew how the story 
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turned out. You didn't have to go back and read It for that purpose^ 
You might I'eread it and enjoy it, but not to know how the story came 
out. 

Have you all picked some instance in your life when learning was 
fun? Everybody got some instance, the earlier the better. It could 
be as recent as a year ago, or back as far in your life as you can to 
some instance hopefully in childhood. Alright, everybody got some 
situation? Close your eyes. Recall where you were. Use your imagina- 
tion if you have to. If you have to, put in something that appears 
logical on the basis of what you remember about this situation, \4hom 
were you with? How did you feel about the situation? Take a look at 
how your mouth and throat felt. What sort of thoughts wore you 
thinking? Take a look at the way your stomach felt. Then see about 
yoixr hands and feet, llien take a look at your thoughts again. What 
were you thinking? Were there ary sounds in the background? Was 
somebody talking, playing music? Now take a look at yo\ir emotions, 
your attitude. Now then, hang onto that eagerness to learn and knowing 
that you had a top memory skill; open your eyes and listen again. 

That is the third part of the preliminary preparations. Jlormally 
at this point you would go directly on to the material to be le^imed. 
At this point, however, I would like to read to you some of the things 
Edgar Cayce (ARE, 1970) had to say about learning and memory. Dr. 
George Lozanov has been developing this method at the University of 
Sofia, Bulgaria in Europe for the last 20 years. As you may know, 
Bigar Cayce was this country's most famous lay psychologist. People 
were always asking him questions for ad%?ice. What I want to do here 
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Is to tako a look in soae datall at his answers to qaestions about 
leaning* Bsople WTild ask hiSf "What about nqr aenory? What about nor 
ability to remABT or concentrate?" The answers fit ri^t ix^. with 
what Geox*ge Loeanor has said. 

For instance 9 soaoono would ask Bigar Cayce, "What do I do for ay 
less of »BznoryT" What did Cayce say? Ton nsod to bring an individual 
awareness back into your mind. Tou stinolate the sensory Mxrves 
between shoulders, neck, and head by nassago." Reaenber just a fev 
Minutes ago when we spent a ninate or so working on turtle exercises? 
That's one way to do it« 

Another person asked, "What^s affecting ny asnory?" Cayce said, 
*We!Jl ±Vs the vibrations' not being in hamony betwec^i the sensory 
ner^^us sfstw and the somatic nervous syste»« Tou ^ould train your 
a»HDiy by constant usage just before going to sleep. « This is siaiiar 
to the nind calming ©xercise we just went through, the nountain-top 
sui^KTise, typical of the vay you feel just befosre you go to sleep* 
Cay^j^a vent on io say, «i3et set to raaewber and i^peat this ^en yott 
£wake. " 

Another person aaked hla, "What's causing inability to rensHber?" 
Cftyce replied, "You nsed to balance the isKiatal aiid active portions cf 
the physical body* xou have to coordinate and hanaoniae the activities* " 
This again is what we're doing with tJie physical iL-elaxation exercises 
and the aind-caJjaing exercises* Be relaxed, feel yimr body ooordinated 
and haraoniz^* 

Another person asked hia, "Why is it hard for me to reaaaber 
names?" Part of Cayce *s answer was, "The energy in jrour nerves was 
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being exhausted^ You're /working too hard at it." One of the emphases 
in tte Lozanov Mthod is that learning is easy. As a matter of fact, 
a lady, Dr. Jane Bancroft (1975) at the University of Ontario in Canada 
calls this whole bu2s;ir*ess, "Learning without Stress." 

Another person asked Cayce, "How do I strengthen iry memory?" He 
said, "Reduce your high nervous tension. Massage the areas that are 
tense along your spine and coordinate the activities of your mental 
and spiritual bodies." Very interesting, I hope you are beginning 
to see the pattern. 

Here's a boy who was rebelling and his parents asked Cayce, "Why 
is our son rebelling against school? Are we too strict with him?" Hare's 
Cayce »s answer, "From incoordination of the body and suggestions to the 
same^ the body ha^ come to be rebellious and his mind forgets." Then 
Cayce went on to say this key statemdnt, "li/hen people forget, their 
inner consciousness ha;^ rebelled and they prepare to forget." 

"Jfow dd you improve your memory?" was again another question. 
Cryce coiuiselled, "You have to guide and direct the person. You don't 
condemn." Remetisber what Lozanov said? You don't tell a person he's 
stupid, you don't even infer that he is, you don't behave like that ic 
the classroom. Tou have this pervasive, positive, suggestive atmospheve 
that learning is easy, it is fun^ and that people will do much better 
at it than they have in anything else they have done previously* 

"How can I improve my memory?" yet another person asked Cayoe. 
He admonished, "Better coordination. Concerted effort of body, mind 
and purpose. You have to be able to coordinate the physical and mental. 
Take a text book, read it, then go over it in your mind, your 



61 



57 

consciousness. Ihen put it aside and mull over its possible application." 
What do you mean by mulling it over? You think about it. Notice I 
have broken the Lozanov method into parts. There are preliminary, 
presentation and practice parts. The practice part in the Lozanov 
method is very much its application. 

Yet again Cayce was asked, "How do I improve vay memory power and 
concentration?" Cayce responded, "Lose yourself in what you are doing." 
When we went through the mountaintop exercise, you got your mind off all 
the rest of your problems. You lose yourself; you prepare to learn. 

"What should be done to overcome an unsatisfactory memory?" Cayce 
responded, "I-fell, use your mind creatively and concertedly, and you'll 
find that your memory improves. You also have to apply this and you 
have to want to remember, instead of wanting to forget." Yet again, 
"Why is it difficult for me to remember?" Cayce replied, "It is 
because you have trained yourself to forget." 

All of us here in this room have gone through the public school 
system, some even the universities and colleges. We have come as a 
result to adopt for ourselves a level of learning that is normal for 
us. Yet what is normal for us, our present level of learning ability, 
is much, much less than is possible. Again I say, you'll see this 
^i'ore you leave here this afternoon. 

Sere's another question to Cayce that I think is interesting, "What 
causes sleepiness and lack of memory when I read?" Cayce 's answer: 
"Toxic forsias, poisons in the body. The flow of the lymph decreases in 
doiicentration, this causes drowsiness and this terminates the mind 
activities. " What about all these exercises we did? What they do 
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do among other things Is to cause the lyniph to flow back and be 
recirculated by the heart. Very interesting. 

"What is the cause of the blank feeling that comes over m and 
the corresponding inability to concentrate?" Cayce stated, "Pressure 
of gastric forces and poisons in your body." He added, "Massage along 
the spine and especially the cervical vertebrae which are right here In 
your neckt and the third and fourth dorsal vertebrae which are just 
above your shoulder blades. Then meditate. Maditative forces are a 
big help. Spiritual vitalization of your system can raise these forces 
considerably." Cayce went on, "Relax fully, especially the head and 
neck. Exercise these during reading. Bead, lay aside, meditate, and 
ponder how you apply what you just read." Here's a final direct 
quote from him, "The clean, healthy body makes for a better indwelling 
of a healthy keen mind so that the spirit may manifest better*" The 
statements I just read for you come from an exoerpt of the Bigar Cayce 
readir;gs in the circulating file on Thought, Concentration and Ifemory 
(ARE, 1970). 

The next part of the Lozanov method has to do with the actual 
presentation of the material. The material is presented twice. The 
first presentation phase is called the active presentation phase. The 
instructor is active, not the kids. The kids are sitting there passivelyt 
lapping it up. The Instructor is very active in a number of ways. For 
instance, he can vary the tone of his voice in some rather interesting 
ways. At times he may be talking in a normal tone of voice, at other 
times he may be shouting or whispering. As an example, suppose you were 
teaching Spanish: you would be presenting vocabulaxy words in triads. 
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L$Vb just do It; "Hijo - son - hijo*« The word *hijo«« (EE-hoh) n»ans 
"son"* Shouting^ "Padre ^ father - padre*" You get this sort of 
dramatic change* If the kids have been asleep* thoiy vake up sudderly 
and they cone back to their lesson* Other tines the instructor will be 
using all sorts of gestures azid pantonines* The instructor can also 
yary his presentation such as a very slow suggestive level where he is 
going along point by point* taking trouble to emphasize thir^gs* Other 
tines ha 9iay go along wildly because he has a lot of things to cover 
before the class is over and wants to get them all said* So there are 
lots of things that go on in what is called the active presentation 
phase* 

As part of this d^nonstratlon-lecturet I've been telling you what's 
happening and why* Now I'm going to ask ytm to learn sons rare Eifigllsh 
words* I'm going to pass out two lists of twenty^five words* I want 
jrou to take one list from each, so you have a total of fifty words* 
I'll be very surprised if you've ever seen any of these words befoz^* 
Th^ aa^e all in the unabridged dictionary* Everybody take a set* 

Alright, in the active phase, what are the students doing? Well, 
they have prepared th«nselves in the preliminary phase by physical 
relaxation, laind calming and the early pleasant learning restimtilation* 
Daring the active presentation, the students are requested to use 
imagery. I'll be giving 3rou soae word images to go along with this in 

a little bit* I want 3nou to go along with iqy suggested images azxl 
visualize these things in yiour mind as I say them* Bejrond that I want 
you to put yourself into this, so that lAen I'm glvii« you the imtge 
I want you to see that image, I want you to be that image, I want you to 
smell it, to taste it, to experience it everyway possible; you got that? 
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Nov ne ar© going to go through these nopds and I want you to do just 
that# I want you to go along with the suggested iaages. I want you 
actively to do the mental gjnanastics in your mind. la addition, I want 
you to experience the words as fully and comj^etely as you can. ?y the 
way there will be a quiz or a check on this, but have no conem about 
this because it will be ungraded; you are going to score it yourself. 
Don't get uptight. Anybody got any questions? 

First pick up the list with the word 'TDabracot" on the top. What 
I want you to do again is to review this early pleasant learning 
experience. So wiggle your^lf into your seat, get comfortable again 
for a minute, put your feet on th^ floor, hands in your lap. Go back 
over this early pleasant learning experience one moro time, just so you 
know how it feels. Take this sane early learning experience; think 
again where you were; whom you were with. Take a look at what your 
breathing was doing; what were the thoughts in your mind; how did you 
feel; were there any sounds in the room; how did your stomach feel, your 
feet, your hands; how were your emotions; how were your thoughts. Alright, 
maximise that feeling of your eagerness to learn, hang on to it, and 
that top learning skill; open your eyes. We are going to go through 
these lists. Now remember, go along with ay suggested visual images and 
really feel this image I'm suggesting. Alright, here we go^ Everybody 
got the list? 

Babracot - rack or grate. Picture a baby in a cot in a rack by 
the fireplace* Babracot. 

Solaixler -> map case. Visualise an explorer looking around at the 
land with a map and putting the map away. Solander. 
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Maokie - a blnrred print. A aack^l fish flopping all over tha 
paper blurring it so you can't read it. -41aelcle. 

Kalbuek - a idiolo nhMsa. A back deer eating a vbole big cheese 
all hy hiaself . -HiBlbuok. 

Billed - wrijalcLed. A person riapling and wrinking up np his 
forehead. -Riapled. 

Lutose - Hodlike. Two boys ludicrously throirtng md at each other, 
having fun. -Lutose. 

Drforce - withhold by force. Dee police force says, "You can't 
hare it." -Deforce. 

Tocher - dowiy. A father touching his daughter at her iiedding 
with a gold dollar. -Tocher. 

(This continoed for 50 such woxds.) 

lii the aoti-re phass the instructor is ^s-^Uvely involved in present- 
ing the naterlal in a draaatic way, I think yon would all agree for 
those 50 words you just weat through, that the instructor was doing 
soaething much diffsrent than you've probably ever seen in your class- 
roou. 

The Instructor goes into the passive stage in a mild, yet authori- 
tative, tone of voice. We'll repeat these words for a second tiae in 
just a few alnutes. During this stage the students are requested to 
sit quietly and to re-enact in their Mind's eye how the instructor went 
through the words. You are to re-enact the ijuges that I asked you all 
to make. This second tiro through the list I'm not going to give you 
that Image, but I want you to re-enact it, to see it again, to feel it 
again in your adjid's eye. 
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We're also going to repeat the list vith a variation, nith imiaic in the 
baokgrott»i» I'm going to pace ny presentation with the isasic. Also 
I'm goixig to a'3k you to synchronize jrour breathing with iihat I'm saying • 
I'll give you the sans words all ovor again. I*ll say the rare word, 
its oomnon synonym axxi repeat the rare word. While I do this I want joa 
to hold your breath. So after I get through with this triad, these 
throe words, eahalc your air, breathe back in, and you should be back 
with me for the next triad again holding your breath. Music will be 
plajring. Tou can listan to the music if you wish, but really pay 
attention to what I'm saying. You can kind of split your attention 
between the music and what I'm saying. Alright? You've all got that? 

Let's practice the breathing right now. Everybody take a deep 
breath, hold it, "hi jo - son - hijo", everybody breathe out. ]hhale, 
hold it, "padre - father • padre", axhale. Breathe back in, hold it, 
"madre - mother madre, " exhale. Got that? Do you have the idea? So 
to repeat, while I'm talking this time, hold your breath. Two things 
I want you to do are, while I am talking hold yoiir breath and review 
the word Images. Then I'll pause for an equal length of time, during 
which you are supposed to exhale, inhale again and get ready to hold 
your breath. Alright? This will be a count: two oounts for inhale, 
4 counts to hold your breath, two counts to exhale and another two to 
inhale again. The second thing I want you to do is to go back over 
these visual images I have suggested to you. Just go back to what you 
were doing in your imagination to recreate that image. I won't give yaa 
the image this time but 3rou think about it. Alright? Those two things 
I want you to do, hold your breath and review images while I talk. Any 
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qxMBtlons before w get startedT 

To repeat, you hold your breath for a oount of four while I say 
the word; you exhale for a count of two and you inhale for a oount of 
two. Start with inhalation, inhale 1.2; hold your breath for 1.2.3.4, 
vhile I say the words; exhale 1.2; that's a total of eight counts. 
Half of it's spent holding your breath while !•« talking. One quarter 
is spent inhaling and the rewiinlng quarter is exhaling after I get 
through talking. (ScayT 

Alright, get settled in your iseats. Think feow meh fun it is to 
learn. Heweibor o? recall a pleasant early learning «perienoe. 
R«««ber Jior f un it was. how easy it was. how ».ch Hang on to tbi 

feeling now as we go through this list again. Inhale. Hold. 1.2.3»4. 
Bchalo. Miale - hold your breath for four - exhale. ReTi.w the 
images* 

Genot - legislature - gewt. (The list of 50 words was repeated 
cal»ly in this fashion with steady background nusic. ) 

Now a few words on material organization. nu> material that you 
just went through was carefully organised. I very carefully picked 
these rare words and common cognates for you, «id in addition. I had a 
prepared image for you. I spent a lot of time working this up. I 
didn't do it in just five minutes or an hour; it took me awhile. Con- 
sider a typical classroom situation for instance; the material would be 
organized around o«, of everybody's favorite themes, food. Isn't that 
something to talk aboutT Certainly, All these lessons are organized 
around different, but central, themes. So when it comes to food, 
alright, ^at are the names of foods, peas, carrots, potatoes. «at8. 
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all th«se thiags. Hov do you ordor thea? What do you do in a rostaurant^ 
you talk about foods, you sit dbwn at a table, you order; there's a 
waitress at yotir table* You are going out, you spend aoney. It's being 
transacted; it's all around a central the»e food* The organlaation Is 
one of the keys to this little deal* 

The last Lozanov phase is practice. Students in thi> practice 
stage then are going to have to practice the material they have just 
gone o^r. Typically, this is done in alternate sessions. Ifew you are 
in the second day. Ignore what happened just nov, that's yesterday. 
This is xxnr tonorrov for you, practice. The students have to make 
dialogues, they write plays, they write down things, they have to use 
the words just learned. This is tomorrow. Please don't write on the 
word sheets I passed out to you. What I want you to do at this point is 
to break up into two's. Tn the next ten minutes use every one of those 
50 words in a nsaningful sentence. Okayi let's get started. (Ten 
Bdnutes of anlBiated practice followed.) 

Okay, that's ten minutes. That was fun, wasn't it? FLease pass 
in the word lists. Let's see how many of these rare words you know. 
I»m going to pass out two sheets of paper with the 50 words in ^ different 
order. Write the common meaning for each rare word. (Ihe lit^s were 
distributed and about five minutes allowed for writing.) 

Well, I see ever3rbody has stopped isritlng. Fine. Let's see how 
well you did. Correct your own papers by marking in the margin or 
writing with a different color pen or pencil. (The fifty words were 
given for the last time along with their common meanings.) 

Let's see how well you did. Count up how many j^m got right. 
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(Pause). Anybody get less than five? (One or two hands go up.) 
Betneen six and lOT (A few hands.) Between 11 and 15? (Sone hands 
up.) Bstwaen 16 and 20? {Pause.) 21 to 25? (Pause.) 26 to 30? 
(Pause.) 31 to 35? (Pause.) 36 to ^K)? (Pause,) i»0 to 1^51 (Pause.) 
i»6 to 50? (Pause.) 

Well, a typical score appears to be 25 out of 50 rare words you 
never saw before. How about that I That's Tsry goodi And one (of 22) 
got all 50 right. Excellent! 

Thai® Is a snovball effect in the Lozanov approach. Tbday you 
got 50^ right, tomorrow you would get 75i. By the next day nost of you 
would bo getting 90^ right consistently. But even today you did very 
well, mach better than expected. Right? (Joodt Thanks for your 
attention, that's all for today. 
B. Mlnth ftrade science lecture. 

This lecture period started with five adnutes of aild physical 
exercises, such as diagonal stretching, etc. and a mind-calning exercise. 
The lecture material which follows was accon^janied by background Biusic. 

Now your body is relaxed and your aind is calm. Return to that day, 
you were very young, and you learned something you were excited about. 
Maybe it was the day you learned to ride your Idoyole or you learned 
about Halloween or Santa Claus or the tooth fairy. Think about that day 
for a lAile. Can yoii re namber where you were? What roc,»! v-sre you in? 

- - - Can you recall \iho was there sharing that exciteawnt with you? - 

- - Can you reneaber the name of the person or teacher siiowing- yxju, help- 
ing you? How did you feel? Put that feeling in your hands. 
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SBtorn thew right noir. Think aboat how yonr hands felt that. day. 

Lat that ■'e.ling spread up your asms, Ut that feeling go to the 

tdp of your head, - - - Spread olear down to the soles of ytrar feet. 

- - - How did your stanach feel that day? Beaoiiber our stomach shows our 

exciteioant aost of all. What were the thoughts end atUtudes yon 

hftd as a child when you were eager and exoJted about learning. They 

helped you remeaber all these years. They'll help you just as mch 

today. Your is just as good a w±sad yet. Thank you. (The back- 
ground susio stopped here.) 

Mi^y I ask you to take out a piece of paper for us asd urtte ten 
little questions and answers. You write the answers, I haw the 
questions here. 

Ti». t»».ii» cut a piece of paper. Tl», Where's yuur pencil? All 
he's got is his arm. What am I going to do with his wm'f 
Bob, are yau ready? 

I'm going tf> ask ten 3.itt3,a questions, right? 

Rytembor the other day wq tallied about the symbols, the abbreviations 
fos- the elfs^nts. Vhat was tlie abbreviation of the symbol f or hyirogen? 
How CO we s*7 ♦'hydrogen" in abbreviated or syi4»lie form? Jfydrogen. 
Them was a ihortcut, shorthand way of writing hydswgen. I for^^ot, did 
you? 

Let's go on to th<» iiert one then. What's the symbol cr abbraviation 
for oxygen? Oh boy! You wouldn't ask another one of thism, would you? 
What'» the symbol or abbreviation for carbon? 

I'vTv asked three, hydrogen, oxygen, and avrbsid. How do we 
abbreviate them? How do we symboliio them so w don't have to spall 



67 

thsnT 

How do we WT'itf/ "water" In this (slass? We said water could be 
83niibolized aaxzig these synibols, how? %w do we write the representation 
for water oyabolicallyT Hor da we {(yabollse that? 'Rx^i.^a noaber foor. 

Okay, nawiber five then. W» were jnst talking aboat a rale or 
expluiation that explains irtiy aoleooles move. Wuit was the jstuse that 
was given to this foraalisod naae for the role about atolectdes and their 
■orenent, and what rules are included ia this rule? What was the *!«"T ff 
we gave to the explanation cf the Motion of Boleoules« Did I erase 
it off the board? I guess I erased it. Son of a gun. What was the naaa 
we wB?e just talking about the last several days? I didn't a«k you to 
explain it now. When you see the nasie in the book I want you to 
understand what the author is talking about. When you see this naas it 
is supposed to mean notion of aolecules. >fe*re supposed to escplain 
these things to you, but wo can't show you because the aolecules are 
invisible. 

Hey, how about oaber six. Soaebody asked m the other day about 
air. I said air ia not a w>lecule, I can't use it. I said air was an 
vxaa^e of soaothing else. Air was an exaaple of som other kind of 
thing, not a Bioleetile. What was it an exaaple of T 

What's soaething you like then? Alright, let's go to speUlng 
words, then. We're all such good spellers in here. How do you spell 
the word "liquid"? "Liquid"? 

How do you spell "eelsius"? A icind of tei^rature scale we're 
talking about. Tou know it, Jia? Beautiful I We'U have soae new 
words for you next week, Jiat Okay? Tou want to see thai ahead of 
tiae, or you want to just wait and ooae on into class? Okay, you'» 
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goiiig to - yast honey, 70a go ahead. Bat the rest of us are golxig to 
be spelling the vord 'thermal", that's a fancy way to say heat« !Riat 
should be nmiber nine, rightT Nov I looked at the list ve had the 
other day, and I decided I was going to pick the hardest word in it, 
and the longest one* And the kids all laaghed at vm. The longest vord 
vas "tesperature''* And they said, "tfe know hov to spell te9Q)erature 
already." So I goess I vas urong. Don't tell ms how« 

Okay, anybody got any questions over the ten I've already askedT 
One vas hydrogen, oxygen and carbon* The the naas for water in the 
syvbolie f ora« After that, the zuuae for the esqplanation for the mtion 
of Molecules* Then, mat's "air" an exanple of 7 If it's not a aioleOQle, 
what ii5 it? Then spell "liquid", spell "Celsius"^ spell "thewal", and 
spell lastly "tenperature"* Any questions* 

Out of cmriousity, let's go bd^!tr and see how jm dido Nuaber one, 
for the symbol of hyvirogen, I have "fi^ "H"* The syabox I have for 
oxygen, "0". The symbol I have for carbon is ^r»* What do we say is 
the symbol for water, then? "H20"« Vlhat was tho iiejoe? The name was 
the "nDlecular kinetic theory" • That's too lonf,! Oh no, 2io, no« Soma 
books call it the "molecular theory", ai^ so;as call it the ^kincHc 
theory". }fy book calls it the "molecular kiMtic thecrr"* Azxi I had 
all three of those words in the spelling list, didn^t 17 What's air 7 
It is a mirtura of gases* It is an example of a mixture !>eoau8e it is 
more than one gas mixed together • It is nixed togethw. Gas should 
mean just one kind of element, not a mixture. Koif to spell "liquid"? 
L-i-q-u-i-d. How do you spell "celsiua"? C e-i-s^i-u-a. "Th»rma3."7 
T^h-e-r-n-a^^ And lastly then, "twperaturen T-e-m-p-e-r-a-t-u-r-e* 
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How muay got all tan right? Anyfeedy ent all t«n right? Hw nai^ 
g©t zdu« 24ght, then'r Thare's u eottpl«> of psopls. H<nr atiQr got eight 
rig'it? I/>ok fit all tha* hands oone npl Okay, se^wn should do aost of 
US. SoTon or better, shoold be better than half of the olass. Butt's 
not good. SoMbody else is dragging xxp a few More orer ^there. Six? 
anybody want to brag about six? Ai^body want to brag they got tfani t37. 
wrong? Iflnnie? I guess I»1I have to hare « loi« talk with you. Bob, 
you run around and pick up the papers while I talk with Lonnie. 
Lonnle, you haven»t been here, dude. Nine weeks of school are over, 
and this is the second tiae you»yo been to class. And you're late 
today. Now I have to give you a card, with your grade on it, next 
Friday, do you understand that? Well, I haven»t get aiy work frcB you, 
so I have a problein. Now, do you understand these things we do at the 
beginning of class? Do you have any questions over those? Jin was 
just saying he»d better cone to school. He can»t leafS these things 
if he»s not here. Now I use Jia for exaiqxLe because you know Jla. 

Jin, can you learn idien jrou sit here and do the tilings we say? 
Teaht There's a chance, you see, when you're here. I don't k»5ii what 
you're expecting out of school, Lonnie, but not being here, y«i©*re not 
getting it. 

Now let He tell a stoxy to Jla and Lonnie, folks, and I want the 
rest of you to hear. A story. Tou don't want to hear story? 
Girls, girls I Now Lonnie, I want you to iMgina sowthing. You're 
going to go to the grocery store. I want you to visualize yourself 
going grocery shopping. Tou have a cart, you go down the first raw. 
What do you pick up? Soae fresh flruit, what kind of fruit do you like? 
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Pttt It in yonr cart. Do you iwmt soao allk, pat it In your eai-t. Do 
you wmt 8ono hanburgsr. put It in. SteakT Would you go up and down 
the aisles and pick out all the things you like to eat: some cake, 
soM ice creaa, put it in the cart. Now you have your basket fall, 
right? Full of goodies. You're ready to go to the check-out counter. 
You're at the cheek-out counter now in your imagination: set your 
groceries up; the check-out clerk punches it on the cash register, the 
bill coaos up to $^0. You lay the aonoy down. You get your receipt. 
There's your groceries all sacked up in the basket. Now inagine your- 
self turning and walking out of the grocery store and leaving all the 
groceries there. You just paid for all the things you wanted and you 
leave them there. And you try to walk away. That isn't smart, is it? 

Lonnie, somebody is paying for our supermarket shopping here In 
school. Now maybe you don't tmderstand how good the staff is in this 
"can" called physical science. Majrbe you never saiqiled our kind of 
cake called "English", and somebody is paying. You're walking away 
from the WEpasnarket school leaving behind all the goodies. Like Jim 
says hctjvj, "I tv4n do it." He's showing that he has learned something 
this yoars, Very important. You wouldn't leave your grocery sacks at 
the supermarket. I don't think it's smart for you to do it here either. 
So if you'll excuse me, I'm going to take that attitude. You are 
buying and paying for - goodies. And you let them go. 

Now the only regrettable thing I see is there is no provision for 
you ever to come by this grocery store again. You only get to go 
through this "grocery store" school once. If you don't get the goodies 
^rtiile you are here, you are going to go to another grocery store which 



ERIC 



75 



71 

hat another bunch of goodies, which requires you to have these goodies, 
so you will just end up compounding the problem. The sane is true with 
grade school. Now, not too many teachers want to go back and spell 
"cat" for you, do they? 

Your school is all paid for. Tell me, I want you to understand 
how I look at things. You only come here once. Now some kids get 
held back one year, maybe they get to go back through, but I don't think 
they get to go through the same way the second time. Now anybody got any 
questions? The example I used to use for the kids in high school was 
going to the movies. We didn't have so much money back then. You go 
up and pay for two tickets to go to the movies and then throw the 
tickets down and walk away. Well, that's the way som people approach 
school. Jim, the way you're approaching school, you'd think school 
was for fooling around. That's not what school is about. When you're 
not here pushing, "Teacher, answer this question for me; think on this 
thing, teacher; give me an explanation; let me read another book; give 
me another idea," >ou're wasting time and money. Somebody is paying 
for your school. The cost for each one of you per school year is about 
one thousand dollars. Somebody is paying $1000. The tax payers are 
doljig that. Hey, dude, nobody is ever going to pay for it again for 
you. You kids see that. That's the end of my example, okay? 

We want to try to do a number of things again this morning, I 
was talking to you the other day about the kinetic molecular theory. I 
want to make sure wo have the picture and models of atoms in our mind, 
and that the atoms may join together. What do they make when they join 
together? They make a molecule. Who was in the molecule? I forget. 
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Who was In the »olecule? Didn't th«y aaka a nolacula? Laurla? 
DelanaT They're both not here* Both ay ■olecules m© gone* Wiat do 
I do now? Alright, ve made a molecule, right? And our big point was 
that they're always in motion* We talked to you about the tenqperature* 
Did I get into the discussion of gas with youT Did we make that chart 
on the board? We said what? Water is one of the molecules we wore 
talking about, right? Water is a solid when it is 0° Centigrade or 
Celsius, awl it's a gas when you get it to 100^; in between it's a 
liquid* As the temperature goes up, the speed went up, Jright? I said 
the temperature and speed were related and this gives a good explanation 
of nhy things melt, why things boll and turn into a gas« The speed goes 
up* 

There's a point I think I missed the other day, and I want to make 
sure I've said it. We're talking about molecules' moving now, and 
explaining temperature and gases and liquids and so forth* Ibey're 
moving, we're speeding them up or slowing them down* Would it be possible 
ever to get them to be absolutely stationary, still, stop them? We're 
thinking and vlimallsing a moving molecule now, Laurie and I and 
Delana, wou? ' avisr be possible for us to stop? The scientists have 
contemplate^^ this one and they came up with an explanation. TeSt ^ss, 
it could stop* It would stop at a temperature on the Celsius scale at 
a minus 273^* There is absolutely no motion at this time* And guess 
what they call that temperature - the absolute motionless temperature 
and they made a temperature scale of it* They called it the Absolute 
Temperature scale and 0 (zero) was here, 273^ matches zero on the 
Celsius scale* Up hare they have to have boiling at 373^* These are 
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the two tai^rature soalos ws're going to see «nd use. 3h the book 
you'll see "absolute" ju«p out «t you once in a uhlle. la reality, have 
wo eTsr got down to absolute 0° tenperatureT Have wb ever got all the 
action stopped? No. We're got close, clear down to less than a half of • 
a degree, clear down to less than 272° below sero. On a Fahrenheit 
scale that's dose to 500° below zero. How long would you last if it 
was 500° below eero? Hot too long. That's awful cold. The air in this 
room would have turned Into a solid. Wiat are you going to breathe? 
There's going to be no gases. Tany - Would I do a thing like that to 
you? 

Did I talk about absolute aero and absolute BoUoiiless the other 
day, the last day wo were here? Wednesday? I don't think ao. Did I 
talk about it? We froze nolecules only, but wo said frozen water still 
did what? It still oovod; sonehow there's still some motion in it. The 
tape, the chair; you're a solid, right? You are made up of molecules. 
Are you moving right now? Yes, if you are i»t this cold, 273° below 
zero Celsius. Rit you and I don't feel this motion, do wo? It's vorr, 
vory small or slight and as I say, most of us say, "I'm not moving, 
the molecules in my finger aren't moving." Of course not. We're 
talking about motions so small that under normal conditions we can't feel 
them, or see them, or talk about them. We aU agree and this is also 
iriiat the books say and this is vhat I think. 

I don't want you ooadng in here and saying, "Mr. Gritton, you never 
saw it." I admit it. "Mr. Gritton, you never saw a molecule." I admit 
this. Bot from other evidence, wo believe In the existence of atoms. 
From other evidence wo believe that atoms are put together to make 
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»ol6cnile8« Proa other evidence these linrielble things »oye* I don't 
have a^y way to show you these invisible things* No hoaan has ever 
seen them# I ootad Bake drawings on the blackboard, I oonld show you 
notion pictures* We oould »ak« a aodel with Laurie and as* Didn't 
you fellows help ae to be water noleculos? We froze and aored slomr* 
We talked about notion* Would you rather have it yourselves or rather 
ha^ it on film? To m it doesn^t aake any difference* Do we agree 
that this is the basis jrour teacher is talking about* this is the basis 
your book has? You have to agree with it? No, but when you talk to 
ae, or read the book or listen to a film, you need to know what 
scientists are saying* Background, right? Our book does this in only 
two or three pages* I'll take a little more time with you than the 
book does and aake sure we agree* 

Temperature - two scales* Notice I didn't include the Farenbeit 
temperature scale* If I asked you how hot it was in this room, you'd 
probably tell ma 65 or 70^ Farenheit* We don't use this scale here 
because it's on its way out; it is old-fashioned* It's worn out - bye- 
bye* If you're jroung, you •re going to live toaorrow, you're going to 
live next year, you're going to live the next 50 years; the Celsius 
scale will be the aajor temperature scale in your life* That's all 
I was going to talk about* . . 

So let's talk about tlsii absolute temperature scale* We won't 
do much to it* All we have to do is take our Celsius teflq>erature and 
change it to this one, we subtract 273^ for each number* So if we want 
to change, all we have to do is reaeaber 273^ and add or subtract it* 

One other point, I want to aake sure that I've said is this* This 
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I said vas a theory, a posslbla wplanatioa aoleouloa* mring. It 
±mpLimB certain things* For ezaiqilOe If things inoroase their t«Hp« 
eratare, they nove f astert they get bigger* And Tioe Tsrsa, if things 
get colder, they stop moving as such, they contract* That's a pretty 
good statensnt* It fits in with the theory just right* Things mrm 
faster, they take more space, they get bigger* As thing© get colder 
they stop Moving as such, they get suUer* As things get smaller, they 
contract, another necessary stateaent* As imter gets colder it turns 
into ice* 

If irater turned into ice and got saaller in sise, vateruice cubes 
would sink to the bottoM of the glass* Ansrbody ever see an ice cube 
sink to the bottoa of the glass? What happens to that ice cube T When 
you put an ice cube in a glass of pop, where is it, on the bottosT Not 
utaess soBsthlng is on top to hold it down, Tany* But vbAt is the top 
ice cube doing? Holding the bottom two down* What do ice cubes do? 
They float* This is another way of saying they got bigger and they 
didn't go according to my rules about getting smaller as they got 
colder* If ioe cubes float, ny theory is wrong* 

Here is an exaa^e vheVB ny theory is wrong* I know ice cubes 
float; you know ice cubes float* Hf theory says ice cubes should sink* 
Something is wrong* Either the ice cube doesn't know what the world is 
doing or we don't* To tell you the truth, I don't think the ice ciibe 
does any thinking* It's part of nature* I think we're the ones doing 
the thinking and I think we got a bad theory* I think it's got some 
flaws in it* It explains an awful lot of things nicely for us* Solids^ 
liquids, gases, expansion, contraction, why highways buckle in the summer 
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time, why you shiver and shake in the winter time because you're cold. 
Sure, it explains a lot of real nice things for us, but did I say it 
was perfect? The point is. no, it is not. We're waiting for one of 
you; you're going to be the walking genius, right? You're going to be 
the man who is going to do it for us, we're waiting for you to come 
along and be the genius and say, "Hey, I've got a new idea stuck in ny 
head and I'm going to show you why ice cubes float," 

Well, ice cubes float, but why do ice cubes float? We can go 
Into quite a long disucssion. Maybe you could find the fault, find 
the error why we're wrong in our theory. 
C. College first year ?^ani8h lecture . 

This lecture was taped well after the course had started and 
students were familiar with the half -Spanish, half -English style of the 
instructor (RBB). This material to follow comprised much of the review 
phase of a Lozanov-style classroom. While the class session was three 
hours in length, only the review phase material is presented here. The 
passive phase used background music and breathing ^chronized with 
material being presented again. The practice phase had students playing 
charades in Spanish, source of much laughter. 

"Any of you need to do any exercises before we get started? 
Stretching? Okay." 

Rumble, rumble, rustle, rustle. Stomp, dick. Mamble, namble. 
(Exercises in progress.) 

Today let's memorize "los costumbres de saludos. Costumbres de 
saludos." This is no more and no less than th9 interaction between 
people when they meet. "Manera formal, manera Informal" and with a 
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flavor. Okay? Flavor of character; "cono si Juan", as If you were a 
person vho^s actually the recipient of respect. You vere in Msxioo 
once, nhat happens when two people meet? There is a psychological 
distance, there is "gentUeza", kindness, and there is that facility 
that goes on, the kind of "oil" that exists between people when they 
meet. Do you have a feel for it? 

"Don I Don Juan, Don Cristobal, Don Gabriel I It's Don, Don, Don 

R*»ont Don Diego, ^Coiao esta?" There's no counter-part in aiglish. It 

J^^ "^"^ So English is not going to be sufficient to get a 

feel for it. You hav* to go to Spanish, And it is the way in which 
it's said, how it cones across. The respect that is shown in the 
interaction between two people of equal 'power, or even unequal social 
status. One may be young, one nay be older; they may be two married 
people, or two single people who are there by reason of responsibility 
or money. That's the general characteristic, franework of the general 
feeling. So, why don't we get into how you say it, how it comes out. 
How would you say lt7 How each one of ybu would say it, showing 
that respect that you are showing, experiencing the feeling of awe, and 
the feeling of respect for the person with whom you are talking? A 
feeling as if you are the one who's being referred to as "Don Juan", 
or Gabriel or Cristobal or Dona. "Dona." Dona Ana. Dona Mu-la. 

There're two of you involved. And very, very, very often in an 
•Interaction between people when they first meet, people who know each 
other, there is chit-chat, "conversaeiones minutas. " 3h going into a 
"conversacion ninuta" it can be the household, the boyfriend, wife, 
girlfriend, aadgo, aaiga, whatever is news; it could be school, 
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uhatever. Bits ani pieces of one's life are exposed In the initial 
conTersation. We^ll find this kind of intertvined. 

Those of you vho are going to Mexico will run into this, those of 
you who have been to MbxIco or a Latin American country, or exposed to a 
Latino country, in the United States, abroad, anywhere, will have either 
experienced this or will have noticed, felt sonething of ar undex*- 
current. This is the kind of thing we are talking about Kiare, when 
two people meet. It can also occur in meetings of morf? than two 
ijdividuals. 

But it's a feel; it's a transaction that's very nnich ingrained in 
Cultura latlna. Buenos dias, Don Luis, ^Coxoo esta Usted? 

"Buer^s dias, Don Jorge, muy bien, gracias. cCoao esta su f axilla?" 
There 3rou go, "Como esta la familia? 

"Todos estamos de bien de salud, gracias. por su casa, como 
estan? 

"Todos estii bien, gracias. dC5ino esta su esposa? 

^Esta nuy bien, gracias. 

"Saludos a ella. Saludos a alia." 

Bemesaiber this word, i^gentileza, gentilez£o" 1'lhat is being done 
hare is exacting the intent, the meaning of that wozd, "gentilesa".* 
It's a feeling of kindness betwaen people who are not exactly familiar 
with one another but are known to one another in an exchange with that 
kixKi of familiarity in greetin^^s. It is how it is done; that is 
gentileza. 

Let's run through emotionally and verbally within ourselves this 
saiss thing, as well as do the other materials, Let^s do many of these. 
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experiencing them^ not just Trading them. Okay? "BOEROS DIAS, DON LUIS, 
{jCOMO ESTA uD.? 

"Buenos dias, Don Luis, <jcono estrud.7 (Students repeating). 
"Buenos dias, Jorge, f bii i, gracias. 

^Buenos dias, Jorge. K.,^ ^n, gracias. (Students) 

»(iConio esta la f andlia? 

'^^Cnmo ssta la familia? (Students) 

^Tcidos estaaos bien de salud, gricias* 

"Todos estanos bien da salud, gracias. 

"T por 8u casa, <jCoiao estah? 

"Y por su casa, ^*Coino estan? 

"Todos estah bien, gracias. 

"Todos estii bien, gracias. 

«^Como esta Ud., Don Juan? 

"^iComo esta Ud<v, Don Juan? 

"Miy bien, Ud.7 
"Miy bien, Ud.? 
"Bien, gracias. 
"Bien, gracias. 
»^6wo esta su espor.a7 
"^Ccoio esta su esposa? 
"Estaraos bien, gracias. 
"Estanos bien, gracias. 
"Saludos a ella. 
"Saludos a ella. 

"Senbr Sosa, now. dComo ^ata Senor SosaT 
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_ ■dCoao est* Sefibr SosaT 

Ih, hero's another kind of feeling. Here's another kind of 
foeling. "Ah iCoao esta Senor Sosa?! ^Co«o esti: SeJfor Soea?" 
Apparently the »an is appreciated, respected. Somehow the speaker wants 
to Impress that portion. «dC6Bo esta Senor Sosa?" I^t's try it. "dCoHO 
esta Senor Sosa?" 

n^CoBO esta Senor Sosa? 

"Bien, gracias. ,iC5nD esti Ud.? 

"Bien, gracias. (IComo esta Ud.? 

"Bccelenta, gracias. 

"Excelente, gr; ^ias. 

"(iCooo le trata la vida? 

njcooo le trata la vida? 

"Bastante bien, dy a Ud.? 

"Bastante bien, Jy a Ud.? 

KX here is an elusive answer, "Bastante bien. Bastante bian" 
cc^Xd either be. "I'm saTing 'Bastante bien' because I really don't 
waat to reveal how I'm really feeling." Or it could actually be 
"Bascante bien," vory good. "Bastante bien. 6Y a Ud.7 

"Bccelentaiaante, de verdad* 

"EKcalentamentep de verdad. 

Arid here is the double empbasis, "Bxoelentajaente, de verdad* 
Baenas tar^aa. Dona Camen. 

"Baenas tardes. Dona Caraen* 

» ^ <• 

"Buenas tardes, Don FerTiando, dComa esta? 

"Baenas tardes, Don Femand, , iComo esta? 
"May bien, dV Ud.? 
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"Muy bien, ^iy Ud.? 

"Blen. 6C6mo e$Linpor su casa? 

"Blen. dCoao esUEn por su oasa? 

"Tbdos bien, gracias. dY por la suya? 

"Todoa bian, graclas. 61 por la suya? 

"Blen do salud^ graolas, 

"Bien de salud^ graclas. 

Notice hov the ^hasls Is on health. Health Is something that jou 
mention tine and tioa again* in that kind of interaction* In a fcrsul 
greeting interactioTit that's part of the chlt-'Chat that vonUl ran J 
w Cono esta" "May bien^ gracias," The thing It: tiiat vhen ijtm c&c xv Uii 
interactions firom afar, vfaenever yon have the 0]iportunit:r, wa^ch it# 
Watch lAat happens, hsu people Interact in that type of situation* 
In two out of three you'll probably find that wathert hsAith, and the 
faiHily are either mentioned in that order, or first ^i«sejioi: in thv 
com'^yrsation. Okay? And it's always woven Into 'oho ts^nversat^r^. 

Now they nay go on to scaetliing else, but iVn ^id of ft st^rtii^ 
point* It's an lce*»breaker. "Buenas noches, Don Joa^^uln." 

"Buenas noches, rfCono le va, Don Jose?" liete^, llfttr-^ , •'Jiwanas 
noches, Don Joaqtiin." "Buenas noches, ^Con^ le va, Don Jo»e*^'* Tv^/o 
equals, two equals* "Hoy blen, graclas. Ud«7" 
^Jai Conslderando el conto de vida, blen*'* 

»^Ha, si? ne alegro mucho." 

'^^ L^chas graclas." Now here are two people who az'e apparently %qual 
to one another in social statu :aybe noney* How they're addarcssing one 
another inplies that. The wfj they are talking to ons anothert it conveys 
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that. 

Listen again, "BOms HOCHES, DON JOAQUIN. 
"BOEN/IS HCCKES, cJCOMO LE VA, BO!? JOSE? 
"MUX BIBM, GRACI/iS, a'^f UD.7 
"CONSIDERANDO TANTO DE VIDA, BIEN. 
"dHA, SIT ESO m ALEGRA MOCHO. 

"MDCHAS GRACIAS.-^ E5PER0 QUE -3D0S ESTER BTSS.^ Notice that kind 
of roughness, or toughness or the exchange. It's like* T>t's get it 
over nith quick, as soon as possible." Ihero's a certain finesse about 
it. Ifaybe it^s being conveyed jaow, maybe it's not. ftit it exists. It 
is there. When you exp#^iience or watch a cowrersation like this one 
Hith soxaeone, perhaps yi>u»ll notice, Hsre, let's go through it together, 
"Buenas noohes, Don Joaquin. 

"Baenas noches, Don Joaquin. 

"Buenas noohes, ^Como le va, Don Jose? 

"Baenas noches, ^Ccsao le va, Don Jose? 

"May bieut gracias. U<i.7 

"May bien, gracias. Ud.T 

"Considerando el costo de vida, bien. 

"Considerando el costo de vida, bien. 

"dWA, si? ae alegra mucho." 

"^Ha^ si? lae alegra anicho." 

«Jfcchas gracias. Bspero q\ie todo este bien." 

"Hachas gracias. Espero que todo este bien." 

"As ve're going along, try process and store these tidlits of 
situational phraseologyt okay? Because these are soaething ycu can use. 
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given a situation that you can recognize in your owi head as being 
familiar. Now you may find yourself in real, actual situations which we 
can create here, providing that we have >^ople who are from a Spanish 
background. lAlch we nay get. But the idea or the feeling or the 
general atmosphere is what is important here when you're going through 
the rituals. You tend to recall things that have happened to you before 
or things you have learned. Now. there may be a number of situational 
rituals that you may go through and at those times these very eloquent 
situations can have this phraseology used In then. « 

"It's funny, cause a friend of mine who spent a lot of time in the 
Southwest, meeting a lot of Mexican people, he seems to have picked up 
this particular style. I noticed that when he came back, that it goes 
along with a real firm handshake and a real positive, masculine, 
affimative way of relating to people. As if. 'l know exacUy what I'm 
doing Ji.nd I expect you to know exactly what you're doing.'" 
'^Precisely, precisely." 

"There's almost a hardness under-neath it: I think that's the first 
thing that I noticed." 

"You're put on the carpet^ yes. precisely. And I still have that." 
"That's pretty extreme." 

"You may not be interested in that yet; it goes against the grain 
a little. But at the same time, it's a set of transactions that occur 
between people, it's very useful, it's very good to know and be able to 
be eloquent in that particular style, although it may not be your style." 

"It also seems to be a very old style, isn't it?" 

"Alright, yes. there are changes in style in Ansarioa, tc»o. But the 
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last to change, absolutely, are the people • And the customs. And yet 
It can also be very - - let's discover the other side of it as well." 

•*Yeah, •chivo*. Let's go on. 'Buenas noches, Doiia Maria.* 'Hola, 
^Coao te va, Don Juan7» 'Blen, inuy blen, dl Ud.?> «Muy blen, graolas. 
(i'Como estan su gente? '^Como estan su gente?' Hey, notice this. Now 
it's being referred to as 'your people'. This person's probably asking 
about his family, 'su gente'. 'JComo , estan su gente?' 'Bien, graciaso 
su familia?' 'Todos en buena salud, gracias. Todos en bu^na salud.' 

"•Buenas tardes, dComo esta?' 'Bien, gracias, (jY Ud.?' Ah, notice 
the change in mood here, 'Asf, asf, y no mas. ' Remember this answer when 
you're feeling kind of blah. This can be another cop-out answer. Really, 
it can be used as a cop-cut. Not to really reveal, and yet reveal 
nonverbally. Okay? You're sending out vibrations and you're sending 
nonverbal comimmication that you're not really up to par. 'Asf, asf, y 
iio Bt^'fi.' Can you try that; try it." 

•Asf;, asf, y no mac.^' 

"Ray, what sort of connotation does «su gente ^ have?" 
"Your people', it could be your family." 

"It seems to be kind of funny to be asking, 'How are your p^^ople?'" 
"Okay, now you have to remember another thing. Tn Latin America 
you'll very likely run into an extexvied family, or a variation thereof ♦ 
Likewise, in Latino society, here in the U.S. you'll also find that. So 
whenever two pe^>x>le of different families meet, it is likely that 
individual A knows half of the family or the relatives of individual B. 
So it would be impolite for ir^ividual A not to ask about this series of 
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people here that are related to individual B because individual B will 

probribly say to them^ 'Individual A didn't ask about you when I saw him.* 

Sei*iously, there is a reason for this or a rationale, whether valid or 
understandable in our own culture or not« There are reasons why questionSt 

seemingly stupid, are asked. 'dComo esta su gente? Jcono esta la 
fanilla?' There is a reason behind this, and generally the reason is 
because it's a social aiaenity. And yet, it serves a purpose. It's a 
double-edged isessaget On the one hand it's meeting a denand; on the 
other it can also really mean 'I want to know how jrour fwailiares are, 
because I happen to know your sister. And I want to know how she is.' 

"Let's take the next section and follow it through. Here is chit- 
chat for yt>u. Let's make it between Pancho and Juan. 'Buenos dlat 
Juan, JComo esta?' 'Buenos dias, Pancho, nray bien gracias.' '(jCdno 
esta la familia?' 'Todos estan en buena salud.' 'Ah, eso me alegra 
mucho.' Aha, novel response, 'Eso me alegra mucho, eso me alegra mucho. 
Y por su casa, dComo esta?' 'Todos bien. Y mi esposa trabaja ahora. ' 
Apparently it's hard times, hardship. It's a relative situation: there's 
food on the table. Now, 'Mi esposa trabaja ahora.' ' |Que buenot Es 
duro conseguir trabajo. (Consegiuir - get^ conseguir^) Ss duro conseguir 

trabajo.' 'Eso es tan ciei*to por ahora. iSso es tan cierto. Eso es ta^i 
ciorto por ahoram' 'Si, la vida est^ un poco dxira.' 'Y Ud., cJQue hace 
ahci*a? Y Ud,, dOae hace por ahora^ Don Jtaan?' 'Estoy a la universidad. ' 
<iHa, si?, jque interesan-t -^f i : J intaresante ! ' iQue interesante! Pancho 
here is saying to Don Juan, ^Go on, toll me ^?^^>^>* about it. jQue 
interesante I ' Juan just jumps in hookt Xins and sinker. What are they 
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talking about? 'Trabajo para la vudversldad ahora.' '^Sf? Todos los 
dias?' Leading question again, 'aSf? Interested, "iOsf? gEnsena todos 
los dlas?" *SU dos horas por dla.« 6Donde trabaja su esposa ahora?' 
•Pues ella trabaja para el decano. 'Ah, ella trabaja para el decano.' 
rlpparently she's working at the university someplace, for the dean. 
^Ha. 8l7« He notices lt,'<iHa, si? 

"Okay. Aqu£, esta e3 Graciollta. Ah, Gracielltat It's not 
Graciela anynore, it's Graclellta. Apparently Juan renenbered, he knows 
Pancho's daughter. Anl there's some kind of affection on Juan '5 part 
for his daughter. Now it's not necessarily that Juan is interested in 
her in a boyfriend -girlfriend type of thing. It's probably a fatherly 
type of situation, where he's saying, 'Graclellta,' indicating that he 
knew her when siaall. Now Graclellta may be e full grown wcman, fcwt it's 
alway's Graclellta. You know it's like year parents. They always kind 
of look at you as being a young buck. They can't seem to get used to the 
idea that ycu' re growing up, likewise here. 'Graclellta' is indicating 
just that. 'araclv<jlita.' Or Juancita, Panchito, Gabriellto, Hanoncito. 
Oh yeah, look, vsy mother still calls m Ranoncito. You bet. That's her 
way of dealing with reality. 

"'ffl-la estudia en el conservatorio. ' <> Que esta estudiando ella?' 
'Pues le gusta el piano.' 'Ah, sf, recuerdo. Siompre le gustac.' 'Sf, 
y ahora ©s una buena pianista, una buena planista. ' 

"Buenos dlas. dComo te va? BUENOS DIAS. ^C01«) TE VA? (Whispered:) 
Buenos dias. (jComo te va? 

"Bien, graclas, tjY Ud.7 BIEN, GRACIAS, JY UD.? (Whispered:) 

Bien, gracias, Jy Ud.? ' 
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"Sccelente, graclas. Dfgamet dqu^ noticlas tlenes de sus hlJa^T 
DIGAMS, dQDE NOTICIAS TIENES DE SUS HUAST (Whispered:) Digaae, ^ique 
noticias tlenes de siis hljas? 

"Pues Mona, Mona termini su master's en psicologfa* SS MDNA 
TERMINO SU MASTER'S EN PSICOLOGIA. (Whispered:) Pues Mona tennir/? '^^^ 
master's en psicologfa, 

"iQue buenol ^iY Jnanita? QUE BUENOt <jY JUANITA7 (Whispe;.v. ;/ 
Que bueno, Juanita? 

"Juanita engreso a aedicina* JUANITA ENGRESO A MEDICINA. (Whiisp:^^d: ) 
Juanita engreso a nedicina. 

"Heyf This is a show and toll, and you're got a very proud father 
who's showing off. And notice the closing, notica the way irtxoev)»r is 
playing into this is just feeding, just saying the right thing* And the 
strokes are almost masured. It^s just the saae thing as here# There's 
a certain fltiidity here, except that among young people, let's saj^ the 
younger generation has similar transactions, « 

^Well, WB have our own ways," 

"Yes, but thi^y're not the same ones," 

"They're more political, and reinforcement-paced rather than thila * 
personal relations jazz. Plus, I think our generation i5 less interested 
in what you did today, than what you're thinking today «" 

"Right." 

"There's a lot of reinforcement." 

■ a 

"Well, let's run through these. BUENOS DIAS, dCOMD TE VA?" 
"Buenos diss, jComo te va?" 
"BIEN GRACIAS. jIyUD.?" 
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"Bien gracima. 61 Ud.?" 
" EXCELENTEI GRACIAS." 
" EXCELENTEI Graciaa," 

"DIGAME, d'QUE NOTICIAS TIENES DE SUS HUAS7" 

"Dfgane, d'Oue notloias tlems de sua hijaa?" 

"PUBS M3NA TERMINO SU MASTER'S EN PSICOLOGIA." 

"PufiS Mona tennino au Maater'a on paicologla," 

"IQUEHJENOI <iY JUANITA7" 

"(Que buenol dY JuanitaT" 

"JUANTTA ENGRESO A MEDICINA." 

"Juanlta engreso a nediclna." 

"FELICIDADES, GRACIAS." 

"Felicidadoa, graciaa," 

"GRACIAS. ESTAMDS MOY CONTENTOS." 

"Gracias, Eatamoa miy contontoa." 

"Well, let' a go to the informal for contrast here. Let 'a ahow 
contrast. jHOUl iHOUt ^QUE TAL7 dCOMO TE VA7 HDU. <JCOMO TE VA7 
Try it." 

"Hola, dQue tal? dComo te va?" 

HOLA, dQUE TAL? f^CO'MO TE VA7« 

"Hola, dQue tal 7 jJCono te va7" 

"dQUE TAL7 <iCOMD TE VA7" 

"jQue tal7 iComo te va7" 

"BIEN. (iCOMD TE VA7" 

"Bien. (jCaas te va7" 

"BASTANTE TIEN, GRACIAS. dY POR TU CASA?" 
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"Bastante bien/ sracias. por tu casa?" 

"KSTAMOS giRN, GRACIAS. (jY TU VIOA?" 

"Bstaraos bien, gracias, tu ^irida?" 

"^KOHKNO. >K PA-^A MUY BI^N." 

•'Fenomeno* Me pasa imiy bien." 

"MB ALTORD MUCHO. FRLICIDADi^S 

"Mb alegro raucho. Felicidades. " 

"MUY- GRACIAS. KRRS MUY SIMPATICO." 

"Muy gracias, Eres muy simpatico." 

"DS NADA." 

"De nada." 

" MB AL13GR0." 

"Jfe alegro." 

"K?: AL^GRO MUCHO." 

"Me alegro mucho." 

"OH. GRACIAS UNA WZ MAS." 

"Oh» Gracias una vez.mas." 

"SALUDOS." 

"SALUDOS." 

'When you're about to leave someone, instead of saying good-^bye, you 
can say 'Saludos.*" 
"Saludos." 

"Like for exainple, some of you will be leaving tonight-. Try this 
among yourselves. Instead of saying 'Adios^ you can say *Adios\ but 
you can also say 'Saludos*. •Saludocr' implies greetin^^s to somebody 
else. As for example, two people's saying good-bye, 'Adios, saludos.' 
limnediately you're goiig to assume that this Derson is sasring greetings 
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to this person's family. ^Saludos.' or 'Saludos por su casa« or -Saludos 
a su genteJ Very, very important. Reneml^r that* 

"Okay, who wants to play out the iirformal? Anybody want to try? 
Okay, Juan, anybody else? Yeah." 

"Hola, 6Qae tal?" 

"Bien, dComo te va?" 

"Bastante bien. gracias. dY por tu casa?" 

"Bien. gracias. ^Y tu vida?" 

"Fenomeno. Ms pasa imiy bien." 

"Me alegra muchfsimo. Felicidades." 

"Gracias." 

"De nada. Tu lo raereces." 
"^Msrezco?" 

"Ifereces mucho. Tu lo mareces." 
"Gracias una vez mas." 
"Saludos." 

"Ay, vie jo, dComo te va?" 
"That's the next one I" 

"Aha I This one takes an entirely different response. Now we're 
getting into another area of familiarity. Ay, TOJO, dCOJC TE VA? AL 
PBLO Y CON GANAS. Al -pelo 7 con ganas. There's no way in hell that you 
can translate this dii^ctly. 'JAI pelo?' You know what 'al pelo' means?" 

"The hair?" 

"Right. Y con ganas. With a lot of desires." 
"Is it sort of like, 'How are you?' 'Peachy.'?" 
"Yeah, 'Peachy', how do jrou translate that?" 
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"That's a good one." 
"Right. " 
"Peachy keen." 

"Chivo, hermano. Aha I Here's another expression. 'Chivo, hermano 
or » Que bueno!' Chivo - - you know what 'Chivo* is? 
"Does it msLTip tell you'?" 

"No* Chivo. You know what 'ChiTO* is?" 
' no," , ■ 
•■ Cr 1^^ is a male sheep." 
i^kie sheep?" 

"Ym> That's what it is| 'Chivo, hermano, iQue buenof It's a 

j^phisticated, familiar way of looking at the world. 'dComo va 
fedo, viejo?' This is putting Argentinean in your mind here. Because 
Argentineans are notorious for doing this kind of thing '<jConio va todo, 
viejo?' Try this. 'dCoao va todo, viejo?' Sing it. almost sing it." 

"xiComo va todo, viejo?' 

*'Aquf va . " 

"Aquf va. " 

" Hay bieni Aquf hay otro. This one's from Pteru. This one's 
from Peru. (/Ouiubo, chico? ^)Como vas?' ^jQuiubo, Quiubo?" 
"(iQuiubo?" 

"Quiubo is, 'What was there?' dQuiubo? Quiubo is actually a 
contraction of 'Que hubo.' 'cJQue hubo?' - - 'What happened?' In 
Bolivia, Peru, Ecuador, Columbia, arri some of the Central American 
republics you'll also hear this. Now 'Quiubo' is essentially the same 
as saying 'hello'. You may hear it in Mexico as well. Quiubo." 
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